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Introduction

Introduction

The MoLeYa Partners

The partnership of the MoLeYa project is comprised of eight organisations from eight 
different countries:

E.N.T.E.R. - 
European Network for Transfer and Exploitation of EU Project Results

Austria

IIZ/DVV - Institute for International Cooperation of the German Adult 
Education Association

Bulgaria

AGORA France

Thüringer Volkshochschulverband e.V. 
(Thuringian Association of Adult Education)

Germany

Hungarian Folk High School Society Hungary

College of Social Sciences Lithuania

‘EUROED’ Association Romania

NIACE – National Institute of Adult Continuing Education England

Detailed information about each of the partner organisations, and full contact details, are 
provided in appendix 3.

Background

The 21st Century is characterised by significant changes to the economy and society, both at 
a European level and at the level of individual European countries.  

Changing demographic profiles, globalisation, technological change, less secure work pat-
terns and the ongoing shift from an industrial economy and society to a knowledge-based 
economy and society has created challenges for employers, workers, learners and citizens 
across Europe. In the context of the current economic situation, the impact of such challenges 
are heightened; young adults with a low level of literacy skills (who are often described as 
‘functional illiterates’ 1) and limited basic education face significant disadvantage, including:

• No qualifications or low-level qualifications;
• Unemployment and lack of access to the labour market;
• Low income and poverty; 
• Low standard of living and health problems;
• Lack of structure in everyday life, potentially leading to involvement in anti social   

 behaviour and/or casual work in the underground economy; and
• Exclusion from mainstream society and the opportunities that it offers.

1 UNESCO defines a functional illiterate as ‘somebody who cannot get engaged in all those activities in which literacy is required for effec-
tive function of his or her group and community and also for enabling him or her to continue to use reading, writing and calculation for his 
or her own and the community’s development.’
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Introduction

The effects of such disadvantage are not limited to individual young adults; they also affect 
their children, families, local communities and the wider societies in which they live.

Evidence2 indicates that across Europe there are large numbers of young adults with low 
levels of literacy skills and a limited basic education. Many of these young adults left formal 
education at a young age, with few or no qualifications and negative experiences and per-
ceptions of learning. Such experiences mean that they are often reluctant to re-engage in 
learning, improve their literacy skills and their level of basic education. The purpose of the 
MoLeYa project is to contribute to improving the motivation of young adults with low levels of 
literacy skills, to reengage in learning.

The Objectives of the MoLeYa Project

The main objective of the MoLeYa project is to improve the learning conditions and the learning 
motivations of young adults facing functional illiteracy. This objective will be achieved through:

•  Improving the awareness and knowledge of key practitioners who work with young 
adults with low levels of literacy skills. Key practitioners include teachers, trainers, 
tutors, guidance workers, experts and other professionals. Through improved awa-
reness and knowledge of the needs, experiences and motivations of young adults 
with low levels of literacy skills, key practitioners will be better equipped to engage 
and motivate these young adults and support them to improve their literacy skills;

•  Improving the learning settings and courses available to young adults with low le-
vels of literacy skills. Through this project, managers and practitioners will deve-
lop the knowledge to set-up and deliver more appropriate and effective courses for 
young adults with low levels of literacy skills in more appropriate settings;

•  Improving the links between groups of professionals who are involved in supporting 
young adults with low levels of literacy skills. Such professionals work across a 
range of sectors; they will be given the opportunity to learn from each other and to 
develop effective ways of sharing resources to improve young adults’ literacy skills.

The key methods for achieving these objectives include:

•  Interviews and focus groups with experts, teachers, trainers and other practitioners 
who work with young adults with low levels of literacy skills. The data from this re-
search was analysed to identify the learning and motivation needs of young adults, 
and the motivations and experiences of the experts who work with them. The focus 
groups also provided an opportunity for experts to network, share experiences and 
learn from each other;

•  Interviews with young adults with low levels of literacy skills. The data from these 
interviews was analysed to provide detailed information about young adults’ needs, 
experiences and motivations to engage in learning, their aspirations for the future, 
the barriers they encounter and some of the factors that contribute to effective lear-
ning provision;

2 www.unesco.org/en/education
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•  A European Conference. This conference enabled experts and practitioners from 
across Europe to share and exchange information, develop important networks and 
contacts and learn from each other.

The data derived from this project has been analysed, summarised and presented in this Guide. 

The Purpose of this Guide

This Guide aims to support practitioners, experts and professionals from across Europe to 
motivate young adults to engage in learning and improve their literacy skills.  It does this by:

• Providing a definition of key concepts (chapter 1);
• Summarising the research methodology and the main findings of the research (chapter 2);
• Providing examples of good practice from each of the partner countries (chapter 3);
• Providing a series of conclusions, recommendations and ‘top tips’ (chapter 4).

Who is this Guide for?

This Guide is aimed at practitioners, experts and professionals across Europe who are invol-
ved in work with young adults with poor literacy skills. This includes:

• Teachers in formal and non-formal learning;
• Advice and guidance staff;
• Trainers;
• Tutors;
• Youth Workers;
• Orientation professionals;
• Labour office staff;
• Policy makers;
• Decision makers;
• Librarians;
• Researchers.
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Description of key concepts

Chapter 1 Description of key concepts

1.1 Young functional illiterates – a specific target group 

throughout Europe
 
The 21st century is characterized by the on-going change from industrial society to a “know-
ledge society”. The so called “up-skilling” of employees and the need for higher qualifica-
tions levels is evident across Europe. It is in this context that young adults of today, and of the 
future, require a good standard of basic education to enable them to access the job market 
as well as to participate in the process of lifelong learning.
Young adults who leave school early or without basic qualifications face disproportionately 
high levels of unemployment and social exclusion across Europe. Previous negative experi-
ences of learning often mean that learning providers and formal services find it hard to reach 
and engage this group, thus contributing to, or further reinforcing the functional illiteracy 
and social exclusion that they often experience. 

When the phenomenon of illiteracy was first recognised in Europe, there was an assump-
tion that it predominantly applied to older adults, over the age of 30, who had a disrupted 
education either due to World War 2, or as a result of leaving school at an early age due to 
the necessity to work.  Young adults of the post-war era were not initially considered to be 
at high risk of experiencing functional illiteracy. However, during the last two decades there 
has been an increasing recognition that young adults, aged 16-25, across Europe are leaving 
school with low levels of literacy skills. The MoLeYa project has focused on this group. Within 
the project they are referred to as young functional illiterates. The remainder of this section 
of the Motivation Guide focuses on describing the target group in order to provide a clearer 
picture of young adults with literacy needs. 

1.1.1 The extent of functional illiteracy among young adults in Europe 

- an educated guess

What is the extent of functional illiteracy among young adults in Europe? This question is 
a good one, but is rather difficult to answer. Most current estimates focus on adults (which 
of course includes young adults); but there are no specific statistics or estimates that focus 
on young adults, hence a clear statement about young adults cannot be given. There are a 
number of reasons for this:

a) In some countries there is no clear definition of when someone is considered to 
be literate and when someone is considered to be illiterate - there is often no 
clear boundary between the two.

b) Surveys use different measures and age bands and therefore collect different 
data and results.

c) People affected by illiteracy tend to be hidden from formal statistics (they some-

3 C.F. DöBERT/HUBERTUS 2000, P.28
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times feel embarrassed or are social excluded) so they often don’t take part in 
illiteracy research on a voluntary basis. 3

Despite this, it is possible to identify some indicators that enable us to examine the extent of 
functional illiteracy among young people in Europe:

• The number of early school leavers;
• The number of young adults who do not attend any post-compulsory education, voca-

tional training or apprenticeships;
• The number of young adults who leave post-compulsory education, vocational trai-

ning or apprenticeships early;
• Survey results such as PISA4 or IALS5. 

The first three indicators are somewhat vague as they are often subject to different inter-
pretations. It is known that young adults with low literacy skills often have difficulties com-
pleting their learning and therefore are likely to have lower qualifications levels than young 
adults with good literacy skills. Statistics indicate that:

• 15% of 18 to 24 years old in Europe left school without qualifications in 2008 ;
• In Germany 76,000 young people left school without a qualification in 2006 ;
• In England 1 in 4 young adults leave school without GCSEs in Maths and English. 

If basic school-leaver qualifications are seen as representing the minimum requirements of 
literacy skills within a society, it is reasonable to assume that young adults who leave school 
without these qualifications are likely to have poor literacy skills. Hence the number of early 
school-leavers, or people who leave school without basic qualifications, can be seen as a 
useful indicator of the extent of functional illiteracy amongst young adults in Europe.

In addition, we can refer to data gained from PISA or IALS. While PISA indicates the reading 
and writing skills of learners aged 15, IALS refers to the reading and writing abilities of the 
adult population aged 16-65:

•	 The	PISA-Study	has	shown	that	10%	of	15	year	olds	did	not	achieve	competence	level	
1	and	only	23%	achieved	competence	level	1	as	a	maximum9	in	Germany;

•	 	5%	of	Austrian	15	year	olds	belong	to	the	so	called	‘risk’	group.	So	one	in	five	Austrian	
pupils	are	unable	to	sufficiently	read	text	at	the	end	of	their	compulsory	education;	10

•	 “[…]	9	per	cent	of	students	in	England	were	classified	as	being	at	Level	1:	they	were	
able	to	complete	tasks	such	as	locating	a	single	piece	of	information,	identifying	the	
main	theme	of	a	text,	or	making	a	simple	connection	with	everyday	knowledge.	A	small	
proportion	of	15	year	olds	were	not	able	to	demonstrate	the	lowest	level	of	proficiency:	
in	England,	4	per	cent	of	students	were	in	this	category.”	11	
 

4 http://www.pisa.oecd.org
5 http://www.oecd.org
6 http://www.wienerzeitung.at
7 http://www.reticon.de
8 BOOTH 2010, http://www.moleya.eu
9 cf. BAUMERT et al 2002, p.69/93
10 http://www.bifie.at
11 http://www.statistics.gov

Description of key concepts
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In addition, some countries provide formal estimations about young adults’ literacy needs:

• In Romanian approximately 50% of young people are considered to be functionally 
illiterate;12 

• In France 9% of the whole population is illiterate (includes 9% of 18-25 year olds)13

Whilst such data can only be seen as an indication of the extent of functional illiteracy 
amongst young adults in Europe, we can conclude that the phenomenon continues to affect 
significant numbers of 16-25 year olds.

1.1.2 Factors that contribute to functional illiteracy

Research indicates that a number of factors contribute to functional illiteracy. Such factors 
are likely to include a combination of individual learning conditions, unfavorable familial socio-
cultural and academic conditions, as well as general development trends in the society itself. 

These determinants should not be seen in isolation, as they influence each other. Also, it is 
important to note that if one of those risk factors appears, it does not necessarily mean that 
a person will be functionally illiterate in later life. It is difficult to measure or estimate how 
much influence each of the determinants may have, but it can be said that the risk of beco-
ming functionally illiterate increases when such factors are present. 

Through a range of biographical research14, interviewees have identified the following deve-
lopment factors as contributing to functional illiteracy: 

a) Familial socio-cultural conditions;
b) Individual learning conditions; 
c) Academic conditions;
d) Experience of discrimination/ bullying/ mobbing;
e) General developments trends in the society/ socio-cultural requirements and ex-

pectations.

The table below provides a brief overview of the influence of those factors. 

12 http://www.wienerzeitung.at
13 http://www.anlci.gouv
14 cf. DöBERT/NICKEL 2000, S.52; EGLOFF 1997; PASS ALPHA 2006 etc.

Description of key concepts
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1. Familial socio-cultural conditions

Families are understood as the core of the society. They serve different purposes:

• physical and psychological development of the child; 
• primary agent of socialization;
• parents serve as role models; 
• experiences affect character and later development and socialization of the child;
• the foundation for development of language skills as well as of the understanding  

of literacy and its purpose. 

So familial socialization is a crucial part in one’s development. Unfavorable socialization 
can have negative impact on the development of a child. It can be the trigger for illiteracy. 

1a) Negative familial 
socialisation: 

- neglect/ lack of interest of parents
- emotional disinterest of partners
- lack of understanding
- negative communication experiences (shouting, yelling, silence...)
- lack of positive communication (praise etc.)
- demoralisation/ humiliation through comments such as “You’re	

too	stupid!”,	“You	will	never	learn	this!”
- lack of support concerning specific problems like school failure...
- degradation/ rejection within the family
- use of physical and psychological violence as a punishment tool 

e.g. for school failure
- abuse
- critical events occurring simultaneously, such as enrolment in 

school / pre-school, divorce
- loss/ absence of attachment figure

1b) Effects of 
negative familial 
socialization:

- prevention of childlike curiosity and explorative behaviour
- blocking of ego-development and self confidence
- suppression of social- and communicative skills
- low concentration
- speech disorder
- development disorder

1c) Socio-economic 
unsteadiness:

- experiences of economical insecurity
- low quality housing
- lack of additional support (education, speech therapy etc.) 
- stressful family life
- limited options for recreational activities
- living within socially deprived areas
- care for younger siblings
- situation within the family is not child centric – as parents try 

to increase the family income

Description of key concepts
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1d) Low educational 
background within 
the family:

- literacy is low priority within the family 
- lack of access to books, newspapers etc. 
- lack of support due to lack of literacy skills of parents
- parents with low literacy skills as role-model

2. Individual learning conditions 
The determinants within the section “familial socio-cultural conditions” are seen as risk 
factors which can have an effect on a child’s development. In addition to these effects 
some children experience further problems which are not linked to familial socialization. 

2a) Individual 
problems:

- learning disability 
- speech disorder
- development disorder
- lack of concentration
- attention deficit (hyperactive) disorder

3. Academic conditions
The factors described above indicate that some children experience a range of 
difficulties. At school they interact with other children, often from different backgrounds, 
many of whom are able read and write, and have a basic understanding of the purpose of 
literacy skills.  It is therefore important that the education system is able to offer support 
to meet the range of needs and experiences.

3a) Difficulties with 
the school system 
which can have a 
negative effect on the 
literacy development 
of children:

- no individualised learning offer
- inappropriate learning tools/ material
- loss of motivation
- lack of opportunity to learn reading and writing properly after 

finishing primary school
- bullying by peer group

4. Experiences of discrimination/bullying

Many young adults with literacy needs report that throughout their life, and especially 
within school, they experienced bulling or discrimination. This can have an effect on the 
development of an individual’s ego, self confidence and self esteem and upon one’s own 
willingness to learn (motivation). 

5. General developments trends in the society

Functional illiteracy is not only an issue for individuals, but it is also a social-structural 
problem. Modern society is increasingly knowledge based and requires high level skills. 
This has a number of implications:
• An increasing number of jobs require high level knowledge
• The amount of unskilled work available to employers decreases
• Literacy skills are increasingly important in work and everyday life (e.g. use of 

ATMs, online shopping, E-mail) 

In addition, literacy skills are seen as an indicator of one’s abilities and intelligence 
within a society. People who are labeled ‘illiterate’ are often stigmatised are often 
perceived as unintelligent. 

Description of key concepts
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1.1.3 Specific characteristics of young adults with literacy needs
Why are young adults with literacy needs different to older adults with literacy needs? In 
order to answer this question, the following paragraphs examine specific characteristics 
common to young adults:
 
According to a framework devised by Havighurst , all young adults experience two critical 
development phases – adolescence (13-18 years) and early adulthood (19-20 years). Within 
these phases young adults are expected to “create a stable identity and become complete 
and productive adults.” 16

Adolescence
During adolescence, and in the context of the needs and experiences of young functional 
illiterates, the following specific developments are considered to be of critical importance:

• Achieving assurance of economic independence and preparing for an economic career;
• Development of a future perspective: to be able to plan one’s life and set aims which 

are likely to be achieved? 17

• Development of one identity.

The preparation and the choosing of a career path can be seen as one of the most important 
developments within adolescence:18

“In	our	society,	an	adolescent	reaches	adult	status	when	he	or	she	is	able	to	financially	sup-
port	himself	or	herself.	This	task	has	become	more	difficult	than	in	the	past	because	the	job	
market	demands	increased	education	and	skills.	Today,	this	developmental	task	is	generally	
not	achieved	until	late	adolescence	or	early	adulthood,	after	the	individual	completes	her/his	
education	and	gains	some	entry	level	work	experience.	19

Participation in learning is central to this phase of an individual’s development and therefore 
has significant implications for young adults who face functional illiteracy and low levels of 
basic education. 

This phase is characterised by the transition from school into working life, and marks the 
transfer from adolescence to adulthood. 

Early adulthood
Within this period the following developments are considered to be crucial in relation to 
young functional illiterates:

• Getting started in an occupation;
• Supply and care for one’s own family;
• Emancipation through vocational training/ college and/or work.

Therefore, in the context of the key development phases that a young adult goes through 

 15 HAVIGHURST 1972
 16 PERKINS 2007
 17 OERTER/DREHER 1998, p. 329
 18 cf. SCHENK-DANZINGER 1988
 19 PERKINS 2007
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– namely adolescence and early adulthood, individuals face a range of responsibilities and 
expectations. The successful achievement of such developments has an impact upon later 
achievements, happiness and aspirations. Unsuccessful achievement can lead to an inabili-
tyto develop effectively during later stages as well as unhappiness, a range of social, econo-
mic and legal difficulties and social exclusion.

1.1.4 Impact of functional illiteracy
Evidence indicates that there are many consequences of functional illiteracy and low basic 
education. Functional illiterates are a marginalised group within our society, they have a 
high risk of unemployment or employment in low paid job and often face financial poverty.   
According to WAGNER, they are more likely to experience serious problems in society com-
pared to other groups.  

Society dimension Difficulties for individuals

Financial dimension Lack of funds; low income; low occupation prestige; un-
employment; dependency on third parties for money.

Welfare state dimension Minimal social coverage; high risk of experiencing poor 
health; low quality living conditions.

Social dimension High risk of discrimination; minimal use of social infra-
structure; limited participation in cultural and recreati-
onal activities; etc.

1.1.5 Conclusion 
The number of young functional illiterates in Europe is unknown; we can only estimate num-
bers according to the findings of studies such as PISA or IALS, and statistics around the 
number of young adults who leave school (or other education/training opportunities) early. 

The reasons for the development of functional illiteracy are multiple, and include a combi-
nation of individual learning conditions, unfavorable familial socio-cultural and academic 
conditions as well as general development trends in the society itself.

Young functional illiterates face several challenges and development phases which makes 
their situation unique and different to that of older learners. The development of a stable 
identity is important; low literacy skills can act as a severe barrier to this. The transition 
from school to working life marks the transition from adolescence to adulthood. However, 
without adequate reading and writing skills, young adults often face exclusion from the la-
bour market as well as from several parts of social and cultural life. Discrimination and 
embarrassment with regards to one’s own skills, often leads to a negative self-perception 
and a negative identity. 

Low literacy skills decrease an individual’s likelihood of active participation in cultural, poli-
tical, vocational, economic and social life . Therefore functional illiterates commonly face a 
range of serious problems such as unemployment, financial difficulties, psychological prob-
lems, health problems and exclusion. 

 20 HUBERTUS 2002 
 21 cf. WAGNER 2008, p.24
 22 cf. SZABLEWSKI-CAVUS 1999, p.239
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1.2 Illiteracy concepts in Europe

1.2.1 Definition according to UNESCO
UNESCO provides a useful definition of literacy, albeit one that emphasizes print texts (and 
doesn‘t include images, video, etc.); for UNESCO, literacy is the „ability to identify, under-
stand, interpret, create, communicate, compute and use printed and written materials asso-
ciated with varying contexts. Literacy involves a continuum of learning in enabling individuals 
to achieve their goals, to develop their knowledge and potential, and to participate fully in 
their community and wider society.“ 23

“Literacy is about more than reading and writing - it is about how we communicate in society. 
It is about social practices and relationships, about knowledge, language and culture. Lit-
eracy - the use of written communication - finds its place in our lives alongside other ways of 
communicating. Indeed literacy itself takes many forms: on paper, on the computer screen, 
on TV, on posters and signs.” 

The changing concept of literacy
At the time of UNESCO’s founding, literacy was seen predominantly as the skills of reading, 
writing and arithmetic - the so-called three R’s. Promoting literacy was a matter of enabling 
individuals to acquire the skills of decoding and encoding language in written form. Adults 
were thus treated very much like children and the learning process reflected the practice of 
the school classroom: a hierarchical relationship between teachers and learners. As a lack 
of correspondence between literacy teaching and the actual needs of adults became evident, 
governments and UNESCO moved, in the 1960s, to a functional view of literacy. Literacy was 
widely promoted as a response to economic need, with a key focus on the reading and writing 
skills required to increase productivity.

In recent years, literacy is increasingly being conceptualized as multiple, socio-cultural, and 
political. Since 2002 UNESCO has described literacy in the plural - as ‘literacies’ and as 
embedded in a range of life and livelihood situations. Thus, literacy differs according to pur-
poses, content, use, script and institutional framework.

Adult literacy
Literacy, broadly conceived as the basic knowledge and skills needed by all in a rapidly chan-
ging world, is a fundamental human right. In every society literacy is a necessary skill in 
itself and one of the foundations of other life skills. Literacy is also a catalyst for participation 
in social, cultural, political and economic activities, and for learning throughout life. 25

Literacy
• Is a social phenomenon and cannot be promoted in a vacuum;
• Is about knowledge - its creation, storage, retrieval, transmission and use - know-

ledge from the local environment and knowledge from elsewhere associated with glo-
bal communication;

• Is a language-based activity, so the choice of language or literacy will widen or restrict 
access to literacy; literacy use will promote or sideline the use of language;

 23 UNESCO 2004, p. 13
 24 KDICHIRO MATSUURA 2003 in KDICHIRO, M. 2003
 25 Hamburg declaration. 1997 in UNESCO 1997. 
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• Is one of the tools which can give greater voice and participation in political processes 
and thus contribute to peace, democracy and active citizenship;

• Is part of spiritual and religious expression, and spirituality is often a powerful factor 
in shaping decisions and actions, giving a sense of power and hope.

Campaigns across Europe
International Literacy Day (September 8) - celebrates and promotes literacy
http://www.unesco.org/en/literacy/advocacy/international-literacy-day/ 

Adult Learners’ Week – celebrates and promotes adults’ achievements in learning
http://www.adultlearnersweek.org/about/international.html 

1.2.2 Concept and understanding of illiteracy and literacy in parti-

cipating countries
The following pages provide a summary of each individual partner countries understanding 
of literacy and illiteracy.

a) AT – Austria 
The overall concept and understanding of illiteracy and literacy is largely adapted from the 
definition provided by UNESCO. However “functional illiteracy” is a term which is rarely used 
in Austria any more. It’s been replaced by the term “people with basic education needs”. This 
new term emphasizes a different focus and therefore seeks to remove the stigma associated 
with being a “functional illiterate”.

The concept of basic education is very flexible. There is no standardised definition of basic 
education. The benefit of this is that the concept is adaptable enough to meet the needs and 
requirements of different target groups in different phases of life, with different circumstan-
ces and environments. 

b) BG – Bulgaria 
In Bulgaria, national legislation in the field of education does not yet specifically deal with 
the issue of illiteracy, although several pilot projects, most of them involving the Ministry of 
Education, have been undertaken to examine the issue. The Employment Encouraging Act 
however, considers the literacy issue in the context of the process of becoming literate. This 
process is explained as acquiring basic knowledge and skills in reading, writing, and mathe-
matics, as well as in humanities and natural sciences.

In Bulgarian research literature, literacy is viewed as the ability to read and write, but also to 
comprehend information and express ideas in a concrete or abstract way.  

c) DE – Germany
According to German literature there is a distinction between 3 types of illiteracy:

• “primärer Analphabetismus” (primary illiteracy)  
This refers to an individual who did not learn to read or write during their child-

26  http://www.clio.uni-sofia.bg
 27 LINDE 2007, p. 238
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hood or adolescence. According to LINDE this “usually is due to lack of a wor-
king school system“  or a non-existent school system. Within theprofessional li-
terature, primary illiteracy is also referred to as ‘natural illiteracy’ at times. 28 

•  “sekundärer Analphabetismus” (secondary illiteracy)  
This refers to individuals who acquired reading and writing skills during their child-
hood and adolescence, but lost these skills over a period of time due to the lack of op-
portunity to use and apply them. This is sometimes referred to as the ‘neglect-effect’.  

•  “funktionaler Analphabetismus” (functional illiteracy)  
 The term “fuktionaler Analphabetismus” refers to the difference between an 
individual’s existing and necessary (or expected) level of reading and writing skills at a 
particular time. A person is described as functionally illiterate if their individual rea-
ding and writing skills are significantly lower than those expected or required within 
the particular society within which the individual lives. 29

Illiteracy experts in Germany correspond to the definition made by UNESCO in 1978. 

d) FR – France
For people who have been educated in France but have not acquired sufficient skills in rea-
ding, writing and calculation for simple use in daily life, the term illiteracy is used.
For people who have never attended school, the term “analphabetisme” is used.
Finally, to refer to newcomers who do not speak the French language, the expression ‘French 
as a foreign language’ is used.

These terms and expressions therefore define very different situations and circumstances.30 

e) HU – Hungary
Analfabétizmus	(illiteracy)	31
In Hungary, illiteracy is defined as a lack of writing, reading and numerical skills. 
Illiteracy was first recognized as a national issue in the 1990s. Citizens – in all kinds of social 
contexts – were not able to adapt to the changing society and to new demands and needs. 
During these transition years, the vocational adult educational system and the job market 
underwent dramatic changes. The issue of illiteracy become more complex: the concept of 
functional illiteracy appeared. In addition, different stakeholders across the social and edu-
cational sectors started to develop and implement solutions designed to reduce high levels of 
unemployment.  However, literacy needs were largely ignored, hence a huge mass of the po-
pulation was unable to adapt to new job requirements, due to poor writing and reading skills. 
According to UNESCO statistics (2000), 80% of the Hungarian adult population has weak and 
low grade reading skills. 32

28 LINDE 2007, p. 238
29 www.alphabetisierung.de 
30 www.anlci.fr 
31 Background and definition by the Felnőttoktatási és -képzési lexikon, Budapest 2002. (Adult Education Encyclopedia) in 

Felnőttoktatási és -képzési lexikon, 2002
32 CSOMA/LADA 2002
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In addition:

• There is no national concept of illiteracy and functional illiteracy;
• Since 1996 there has been no nationwide platform on the topic;
• Functional illiteracy is only considered from a formal educational perspective.   
 Governments and state institutions disregard non formal educational strategies.  

f) LT – Lithuania 
The term illiteracy does not appear in the Lithuanian international words dictionary (1985). 
Instead, the term “analfabetism’ is used, which is defined as:

• Illiteracy, inaptitude to read or write;
• Knowing nothing in a certain field33.

In pedagogical literature, literacy is defined as an individual’s ability to communicate accor-
ding to a society’s social environment. Thus linguistic literacy (a narrower concept than lin-
guistic competence) is an ability to read, understand, write and create text, either in written 
or spoken word34. 

In Lithuania three literacy levels are identified - basic, functional and critical:

• Basic literacy is defined as the ability to read and understand text, to write and 
speak correctly;

• Functional literacy is the ability to correctly apply spoken and written language ac-
cording to the situation (contact, purpose, goals, etc.). Also, functional illiteracy can 
be defined as the skills required to read and write, including technical and compu-
ter literacy and direct knowledge application;

• Critical literacy – is the ability to analyze, assess and develop various written and 
spoken texts. 

g) RO – Romania 
Traditionally, an illiterate person (‘analfabet’) was defined as an individual who was unable 
to read, write or complete basic tasks. Nowadays, the term functionally illiterate is more 
commonly used. A person is defined as ‘functionally illiterate’ if they are unable to access or 
process information in different day-to-day situations. Functional illiteracy therefore refers 
to an individual‘s inability to use skills in reading, writing, numeracy and computers in eve-
ryday situations. It is not the inability to read, but the inability to understand what is read. A 
functional illiterate person would have difficulty completing a form, would not understand 
written instructions, would find it hard to read a newspaper and road signs, and would have 
difficulty consulting a dictionary or a bus schedule.

h) UK - England
The term ‘functional illiteracy’ is not used in England. An individual would be described as 
having ‘literacy, language and numeracy skills needs’. This terminology represents a shift 
away from a focus on deficiency and the stigma often associated with poor literacy, language 
and numeracy skills.
33  International words dictionary, 1985 in KVIETKAUSKAS, V., 1985
34  Strategy of Lithuanian language education in higher schools (2004-2009) in LITHUANIA MI-
NISTRY OF EDUCATION AND SCIENCE; 2003. 
35  CEPAITIENE/PALUBINSKIENE 2008
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Concern about the levels of literacy, language and numeracy skills amongst the adult popu-
lation led to the launch of the Skills for Life Strategy in 2001. This strategy highlightedyoung 
adults as one of the key target groups in the government’s plans to improve literacy, langua-
ge and numeracy skills.  

1.2.3 Learning of foreign and second languages and the link to literacy
In organising literacy courses and offering literacy programmes, it is important to consider 
and learn from existing expertise in foreign language teaching and especially – in working 
with migrants – teaching the language of the host country.

In many European countries, specific foreign language programmes with associated lear-
ning and support materials that promote social inclusion, have been developed in recent 
years. The idea behind this development is to provide learning opportunities for immigrants 
and other people who do not speak the language of the host. An additional positive outcome 
of such programmes is the development of civic education, which is closely linked to the aim 
of preparing learners for social integration in the host country. 

In this context, the following factors are important: 

• Developing learning materials and programmes that are specific to the target group 
- learning materials for children are not appropriate for use with young adults; 
young adults have additional social experience, different interests and different 
motivations to participate in literacy courses, compared to children. This should be 
reflected in the didactic design and organisation of the learning programme;

• The content of courses and learning materials should be linked to everyday life 
and practical usage;

• The literacy and numeracy content of courses should be closely linked with other 
key competencies, such as the development of competencies for active citizenship 
and social inclusion (as discussed in relation to language-integration courses for 
immigrants). In this way, literacy plays a key role, not only as an instrument sup-
porting the acquisition of knowledge, but also as a social instrument enabling the 
achievement of further aims, such as improving employability and social inclusion.

1.2.4 Literacy in the lifelong learning process of young adults
Having poor literacy skills means that young people often cannot fully access opportunities 
in the school curriculum and are therefore more likely to underachieve. They may have the 
potential to achieve, but have fallen behind for a variety of reasons - poor health, disrupted 
education, instability at home, poor teaching. If they are not able to catch up through additi-
onal school interventions, or if they have parents who don‘t know how to help, young people 
can become passive and disinterested in learning; they can exhibit negative behaviour at 
school, or simply stay away. There is some evidence that those who truant or stay out of 
school are more at risk of getting into trouble and committing crimes.36

In many countries the literacy problem goes through all school years. These patterns can 
only be changed if European and national educational policy makers recognise literacy as 
being crucial at all stages of the education process. From the perspective of the non-formal 
adult education sector, the focus of attention should be directed to possible causes, that is, 
why some young adults do not achieve functional reading and writing skills. Some possible 
reasons for this include:
36 National literacy Trust –UK in Prince’s Trust, 2007
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• Young adults do not have the knowledge or awareness to realise that poor literacy 
skills are problematic. In their thinking, life is manageable without improving such 
skills and their environment doesn’t highlight their knowledge gap;

• Young adults may have no experience of improving their knowledge; many young 
adults with poor literacy skills don’t know how to learn and therefore find it hard to 
adapt to new learning situations; 

• Young adults may find it difficult to act as a ‘whole individual’ because their commu-
nication and decision skills are not well developed;

• Lack of information about opportunities for improving their literacy skills.

It is important that schools, communities, different sectors and stakeholders within society 
are aware of the following:

• Illiteracy and functional illiteracy are issues that should be discussed by school 
boards, learning providers, parents and parents’ associations, local government or-
ganisations and representatives of local cultural institutions (libraries, community 
houses, folk high schools). Disseminating information about illiteracy is crucial: 
illiteracy should be recognised as a solvable problem, not as a taboo subject;

• Usage of non formal and formal tools should be part of the teaching and social work 
curricula, in order to recognise and address illiteracy and functional illiteracy;

• Teacher/trainer training is a key part of the solution; however, such training should 
be included in all kinds of social and educational professions’ curricula, with diffe-
rent levels and methods;

• Adult education organisations should develop and support informal approaches, 
such as peer counsellor groups and volunteering activities, as the impact of peer 
support can be particularly important in enabling young adults to improve their 
literacy skills. 37

1.3 Motivation

1.3.1 Definition of motivation according to the literature research
Motivation is a complex concept that is difficult to define. In the context of the MoLeYa project, 
discussions and definitions of motivation (as provided in this Motivation Guide) are based on 
an educational perspective. Across Europe there are many basic definitions of motivation. 
Such definitions include:

“The	reason	or	reasons	behind	one’s	actions	or	behaviour”	38	(England)
“The	 stimulation	and	encouragement	 of	 the	actions	and	behavior	which	proceeds	 in	 the	
human	mind.”	39	(Lithuania)

Therefore, it could be said that in the context of learning, motivation refers to the mental 
process that stimulates and encourages an individual to participate in learning. 

37  Based on the recommendations of the National Illiteracy Conference 
1996, Illyefalva, Hungary
38  http://www.askoxford.com 
39  BUTKIENő/KEPALAITE 1996 
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Basic definitions of motivation are reinforced by more detailed explorations of the concept. For 
example, in Romania two broad categories of motivation are identified: firstly ‘habitual’ moti-
vation, which refers to an individual’s attitude; and secondly ‘current/actual’ motivation, which 
refers to the practical aspects of an individual’s current/actual motives, for example, the desire 
to gain a job. Motivation to engage in learning occurs when a positive attitude iscombined with 
the capacity to act in the pursuit of defined and recognised norms and objectives.

In Austria, four criteria40  have been identified which characterise the concept of motivation:

• Vitalization: Motivation is always a process where behaviour is actuated. 
• Direction: The activity which is undertaken always has a defined goal. Therefore 

the activity persists until the goal is reached or another more important motive is 
achieved. 

• Intensity: The activity can be accomplished with high or low energy.
• Persistence: Determined behaviour/action is continued even when difficulties arise.

Across Europe, a common approach to defining motivation is the identification of ‘intrinsic 
motivation’ and ‘extrinsic motivation’. ‘Intrinsic motivation’ occurs when an individual is in-
ternally motivated to participate in learning because it either brings them pleasure, because 
they think it is important, or because they feel that what they are learning is significant. ‘Ex-
trinsic motivation’ occurs when an individual is compelled to participate in learning, or act 
in a certain way, because of factors external to him or her, such as to achieve qualifications 
or for financial incentives.

1.3.2 Importance of motivation in the learning process of young adults
Based on the definitions and discussions of motivation provided in section 1.3.1, it can be 
concluded that motivation is a fundamental prerequisite of an individual young adult’s parti-
cipation in learning. Without initial motivation, a young adult would not be stimulated to enrol 
and participate in learning. Without ongoing motivation, and/or in some cases an element of 
compulsion through welfare benefit requirements, a young adult would not be stimulated to 
sustain their engagement in learning.

In examining the importance of motivation in learning, the German Psychologist Hans Löwe 
considers motivation to be:

“An	indispensable	condition	and	premise	of	lifelong	learning.”

From Löwe’s perspective, the learning process is decisively determined by motivation: no 
kind of learning, (except incidental learning), could be possible without motivation. 
From the Lithuanian perspective, motivation is an important factor in stimulating action (i.e. 
participation in learning). However, it is also an important outcome of effective participation 
in learning. The diagram below provides a visual representation of the importance of motiva-
tion, both as an input and output of the learning process:

40 http://arbeitsblaetter.stangl-taller.at
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1.3.3 Main factors hindering the motivation of young adults
There are a wide range of factors that hinder young adults’ motivation to engage and sustain 
their engagement in learning. These factors can be divided into three categories – individual 
factors, contextual factors and socio-economic factors.

Individual factors that hinder motivation include:

• Pressure, fear of failure and fear of learning (particularly linked to negative experi-
ences of school);

• Low confidence and self-esteem;
• Mental or physical health difficulties;
• Lack of perspective/direction;
• Lack of goals/aspirations and lack of guidance;
• Difficulty concentrating and engaging with courses;
• Challenging behaviour;
• Low level skills;
• Low qualification levels;
• Perceived lack of ability.

Contextual factors that can hinder motivation include:

• Lack of empathy between teachers and learners, resulting in an ineffective learning 
relationship;

• Inappropriate or unsuitable learning environment, such as a noisy room, poor ligh-
ting, uncomfortable or inappropriate chairs and desks (particularly if it is considered 
unhealthy or unsafe);

• Learning provision/teaching methods that are considered to be irrelevant or uninspiring;
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• Lack of variety and/or pace in learning opportunities available;
• Family circumstances, particularly difficulties and changes in family circumstances, 

for example unrealistic pressure, break-up of parents, birth of a sibling, sudden ill-
ness or death of a family member;

• Lack of time to engage in learning (often the result of other competing priorities, such 
as the need to care for children or the need to earn money);

• Inappropriate timetabling of courses which does not take account of the young 
people’s responsibilities/commitments.

Socio-economic factors that can hinder motivation include:

• Lack of financial resources and adequate socio-economic environment (poor labour 
market experiences and prospects, poor material and financial circumstances, poor 
health prospects and a lack of social and political participation);

• Social class, age and ethnic/cultural background can have an impact on perceived 
discrimination in learning and motivation to engage in learning;

• Peer pressure; 
• Complex lifestyle including housing insecurity, debt, substance abuse, anti social 

and/or offending behaviour;
• Internalisation of unemployment and low achievement as a way of life, reinforced by 

their own experiences (particularly among young men);
• Lack of transport;
• Low levels of parental education and qualifications leading to an intergenerational 

lack of respect/value for learning.

In Romania, lack of immediate outcomes/rewards was identified as an important factor hin-
dering motivation to participate in learning – in contrast, paid employment is perceived as 
resulting in immediate rewards. 

For some young adults the factors that hinder motivation may be singular and constant. 
However, for others, the factors that hinder motivation may be diverse and complex, falling 
into all three of the categories described above. Where this is the case, such factors can be 
particularly difficult to overcome. In these cases, it is even more important that all services 
engaging with the young adult share information and work together to create sustainable 
change, ongoing improvement and success.  

1.3.4 The main factors that help to motivate young adults
Motivation is an important factor in enabling young adults to both engage in learning, remain 
in learning and progress in learning. Research and literature from across Europe suggests 
that a number of factors are important in helping to motivate young adults to learn:

41 AYLWARD 2003
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Factor Description

Atmosphere  
and 
Environment 

Research  has shown that the development of a positive and informal 
atmosphere, different to that experienced in school and the associated 
negative feelings, reinforces young adults’ motivations to engage and 
achieve in learning. A relaxed and informal atmosphere helps young 
adult learners to feel comfortable, confident and happy. Such feelings 
are fundamental to motivation and success in learning.
The environment is also important. The room, and break out spaces, 
should be comfortable, well-lit, warm, well-ventilated and visually sti-
mulating. The use of brochures, leaflets, posters, music and social ac-
tivities can help to motivate young adults and stimulate their interest 
in learning.

Skilled 
Practitioners

For learners who have had negative previous experiences of learning, 
the formation of a trusting and positive relationship with a practitio-
ner is often a crucial factor linked to motivation. Personal qualities of 
practitioners that are particularly important include empathy, informa-
lity, and patience. Being supportive, relaxed and friendly, and providing 
encouragement can have a major impact upon a learner’s motivation, 
progress and achievement.

Involvement in 
the Planning 
of Learning 
Programmes

Evidence  suggests that young adults are motivated by direct involve-
ment in what, when and how they learn. A ‘consultative’ process, where 
learners are involved and given some control over their learning often 
enables them to feel empowered and motivated.  It also helps to over-
come negative feelings linked to school – feedback from learners sug-
gests that young adults want to be treated as mature adults.

Enjoyable 
and Engaging 
Learning

Many young adults report negative experiences of school, often associ-
ating it with feelings of failure, inadequacy, irrelevance and boredom. If 
learning programmes are to overcome such preconceptions and moti-
vate young adults, the learning should be enjoyable and engaging:
“Research has highlighted that learning experiences for young adults 
should be enjoyable, engaging and develop self-confidence.  Resear-
chers witnessed far higher levels of engagement and participation in 
sessions that used drama, art, debate and discussion, as opposed to 
worksheet dominated sessions” 
Practitioners should consider the use of innovative and creative ap-
proaches to encourage participation and motivate young adults.  This 
might include developing pilot projects, or learning from existing suc-
cessful practice.

Flexible 
Provision

Many young adults have a range of responsibilities, for example paid 
employment and caring for children.  It is therefore important that pro-
vision is flexible and responsive to their needs and responsibilities.

42 Quality Improvement Agency 2008, p.9
43 AYLWARD/JACKSON/MERTON 2002
44 www.sflqi.org.uk 
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Relevant 
Learning 
Programmes – 
individualised, 
contextualised 
and embedded 
models

An individualised approach is learner centred, where learning is flexibly 
adapted to meet young adults’ different interests, experiences, needs, 
styles of learning and motivations to learn:46

“Providers	with	a	community	focus	translate	their	values	into	practical	
approaches	to	foster	motivation.		Such	providers	are	keen	to	route	their	
learning	 in	 the	 lives	and	 interests	of	 learners.	 	Their	holistic	concern	
with	 learners	extends	to	the	way	learning	 is	provided,	with	tutors	ad-
apting	learning	plans	to	meet	learners’	requirements	and	encouraging	
them	to	develop	at	their	own	pace.” 45

An individualised approach also involves agreeing clear learning aims 
and a learning plan (with clear guidelines, self-assessment and exter-
nal assessment activities). Such factors contribute to improving lear-
ning outcomes and, consequently, learner motivation.
Across Europe there is increasing recognition that learning program-
mes must be relevant to young adults’ specific needs and interests, if 
they are going to engage and motivate them to learn.
“Practitioners	working	with	young	adults	are	aware	that	motivation	and	
engagement	are	critically	important,	and	can	be	an	ongoing	challenge.		
There	is	increasing	understanding	of	the	importance	of	recognising	the	
young	adult	age	group,	and	of	acknowledging	and	appreciating	 their	
values	and	culture	as	distinct	from	other	age	groups.		Young	adults	are	
not	resistant	to	learning	itself,	but	are	clear	about	how	and	what	they	
want	to	learn.”	
There has been much work around the use of vocationally contextua-
lised and/or embedded learning provision where literacy, language and 
numeracy skills are developed alongside the acquisition of vocational 
skills. Embedded learning is defined as:
	 „Embedded	 teaching	 and	 learning	 combines	 the	 development	 of	 li-
teracy,	 language	and	numeracy	with	vocational	and	other	skills.	The	
skills	acquired	provide	learners	with	the	confidence,	competence	and	
motivation	necessary	 for	 them	to	progress,	gain	qualifications	and	to	
succeed	in	life	and	at	work“.	
Evidence indicates that an embedded learning approach can be parti-
cularly effective at motivating learners:
“Well	resourced	and	well	taught	vocational	courses	in	which	LLN	[liter-
acy,	language,	numeracy]	learning	is	embedded	can	motivate	learners,	
offering	them	both	new	practical	skills	and	professional	identities.		For	
young	people	this	identity	often	contrasts	to	their	former	experience	as	
‘school	pupils”.	48
A range of evidence suggests that in order for learning programmes 
to motivate young adults, it is crucial that providers acknowledge and 
build upon the experiences, skills, interests, ambitions and culture of 
young adult learners. Such learning should be relevant to their lives 
and directly targeted at their needs:  
“The	relevance	of	 literacy,	 language	and	numeracy	 to	 learners’	 lives,	
aims	and	aspirations	is	one	of	the	most	crucial	factors	that	will	facilitate	
learners’	motivation	and	engagement”49

45  www.sflqi.org.uk 
46   www.sflqi.org.uk
47   www.sflqi.org.uk
48   www.sflqi.org.uk
49   www.sflqi.org.uk
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Appropriate 
and Interesting 
Resources and 
Materials

Resources and materials that are varied, interesting and appropriate to 
young adults’ age, interests and learning aims are important in moti-
vating them to engage and sustain their engagement in learning. Ma-
terials should be of good quality, easy to read and easy to understand.
In this context, the use of information and communication technology 
(ICT) can be an important factor in motivating young adults and sus-
taining their interest in learning. However, not all young adults are 
motivated by ICT, and some people will need additional support to ac-
cess ICT (e.g. in cases of physical or learning difficulties/disabilities). 
Therefore it is important that other activities and resources should also 
be available to meet the different needs and learning preferences of 
individuals.

Holistic Support Many young adults have a range of needs. For example, they may need 
support with housing, finances, health or relationships. Learning pro-
grammes that offer support with the wide range of difficulties that 
young adults may experience are most likely to be effective. Such sup-
port might be offered by academic staff, wider support staff or through 
peer support networks. Where available and appropriate, it is impor-
tant to refer or signpost individuals to specialist services to support 
specific needs such as debt, physical/mental health, a learning difficul-
ty, low quality housing and relationship difficulties. 

Qualifications 
and 
Employment

Improved employment prospects is a key aim that motivates many (but 
not all) young adults to engage in learning. Evidence 50 indicates that 
many young adults are motivated by qualifications, especially those 
that are linked to employment.  This is particularly applicable to young 
adults who perceive themselves to be furthest away from meaningful, 
rewarding and stable employment.
Where qualifications and employment is an important factor that mo-
tivates young adults to engage in learning, it is important that practi-
tioners are able to provide information, advice and guidance that will 
enable a young adult to progress and follow a path that is appropriate 
for them. However, in the context of global recession, it is also impor-
tant to recognise that simply achieving qualifications will not guarantee 
employment for all. 

Financial 
Incentives

Financial incentives, such as an attendance allowance, support with 
travel expenses, food and refreshments can be an important factor 
in motivating a young adult to participate in learning. For example, in 
England, eligible 16-18 year olds are entitled to claim an Educational 
Maintenance Allowance (EMA) of up to £30 per week if they regularly 
attend an agreed learning programme. In many of the MoLeYa partner 
countries, young adults receiving social benefits have their money re-
duced if they do not participate in learning.

 

50  MERTON 2006
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Research

1.3.5 Conclusion
Young adults who are not in education, employment or training often lead complex lives and 
can experience multiple disadvantages. Previous negative experiences of school can hinder 
motivations to learn, particularly the development of literacy, language and numeracy skills, 
which are often perceived as formal and irrelevant. A wide body of research has, however, 
highlighted a range of approaches and interventions that can have a positive impact upon 
young adults’ motivations to learn. Evidence 51 strongly suggests that an embedded approach 
is most effective in engaging young adult learners, sustaining this engagement and enabling 
them to achieve and progress.

Chapter 2 Research 

2.1 Description of methodology and the relationship 

between the three parts of the research

MoLeYa aims to improve the learning conditions and the learning motivation of young adults 
facing functional illiteracy. The methodological approach was split into three parts: to learn 
more about the term ‘motivation’ per se; to get an insight into the views of young adult lear-
ners; and to collect important information from experts in the field of literacy.

a) Detailed Literature Research about ‘Motivation’
b) Narrative Interviews with Young Adult Learners 
c) Expert Discussion Round / Expert Interviews 

a) Literature Research
The purpose of the literature research was to establish a basic understanding and a common 
definition of ‘motivation’ within the partnership. The literature research was the first step in 
building the knowledge of the partners, prior to the facilitation of narrative interviews with 
young adult learners and expert discussion rounds/interviews with experts.

The literature research focused on existing material and studies about learners’ motivation. 
The key questions addressed were:

• What is motivation? 
• Why is motivation so important? 
• What factors hinder motivation? 
• What factors help motivation? 

Initially each partner was asked to complete detailed research addressing these questions, 
and also to identify sources of literature that discuss motivation, literacy and the target group 
(young adults aged between 16 and 25). During the second stage, each partner provided a 
summary of their findings. 

51  www.sflqi.org.uk 
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b) Narrative Interviews
The narrative interviews with young adult learners were designed to provide an insight into the 
unique situation of young adults with literacy needs. Within the interviews general biographical 
aspects, as well as learning biographies and individual (de-)motivational factors were identified.

The narrative interview is a qualitative research method which allows unstructured, in-depth 
conversation built on specific features; it is a specific research technique which encourages and 
stimulates interviewees to tell a story about some significant events in their lives. The technique 
derives its name from the Latin word „narrare” (= to report, to tell a story). The basic idea of a 
narrative interview is to reconstruct social events from the interviewee’s direct perspective 52.

Preparation

During the second MoLeYa project meeting an interview guide was developed. This was an 
important tool because it ensured that the interviews in all partner countries were standar-
dised  (appendix 3). Furthermore it was of high importance in enabling the project team to 
define the target group in a differentiated and specific way. The following characteristics of 
the target group were agreed:

• Aged between 16-25 years old;
• First language speaker of the home country;
• Educated within the home country education system;
• Third generation migrant (at least) or indigenous to home country;
• Has re-engaged with learning (informal or formal basic skills provision);
• Has acknowledged difficulties in reading, writing and numeracy. 

Conducting of Interviews
The narrative interviews with young adult learners were conducted with the aim of hearing 
the voices of young adults with literacy needs. Each partner conducted the interviews within 
the defined target group. With regards to gender balance, the majority of the partners achie-
ved a 3:2 ratio. 
The interview data was analyzed through the use of a matrix. During the next stage each partner 
generated a summary of the statistical material, as well as a summary of their main findings. 

c) Expert Discussion Rounds/Interviews 
The purpose of the expert discussion round/interviews was to learn more about the experi-
ences, positions and difficulties of people working in the area of literacy. This methodology 
was designed to highlight common knowledge, conflicting perspectives, new approaches 
and alternative ways of addressing the target group. 

Methods
The expert discussion round is a form of focus group discussion, with some specific cha-
racteristics. There is a strong focus on information from individuals. Although qualitative 
methods may be used to compile case studies or observe groups and communities, with 
expert discussion rounds there is much more of an emphasis on individual information. This 
approach makes it possible to ask much more sensitive and probing questions, which people 
may not be willing to answer in a public forum. 

52  CHENGELOVA 2008
53  Please find a copy of the field manual in the appendix
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Preparation
The questions to be asked within the discussion rounds were discussed and developed at the 
second MoLeYa project meeting. To gain more information about the individual concept of 
literacy in the different countries, some additional questions concerning the specific situa-
tion of every country were developed individually by the partners. Guidelines for conducting 
the expert discussion (a list of specific points formulated in the form of open questions) was 
developed in response to this situation. 54

Conducting of the Expert Discussion Round/Expert Interviews
In order to gather the most valid information, some partners also opted to conduct face-to-
face expert-interviews. The expert interview is a specific form of semi-structured interview. 
In contrast to biographical interviews (such as the narrative interview) the main focus is upon 
the interviewee’s capacity as an expert within a specific field of activity. Therefore the experts 
are integrated into the research not as a single case, but as representing a group. 55

Each partner interviewed 8-10 experts in the field of literacy.  Interviewees included teachers 
and trainers who work directly with the target group and also key individuals and stakehol-
ders (i.e. orientation professionals, policy makers).  This approach enabled the project team 
to gain a range of data/knowledge about the topic. 

2.2 Summary of findings of interviews with young adults

2.2.1  Overview, background and living conditions
Interviews were conducted with young adults in the target group involved in literacy courses 
in the following countries:

Country Young adults interviewed

Country Young adults interviewed

Number

Male Female

AT 5 young adults

2 male 3 female

BG 5 young adults

1 male 4 female

DE 3 young adults

2 male 1 female

FR 6 young adults

4 male 2 female

54  CHENGELOVA 2008
55  FLICK 2009
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HU 5 young adults

3 male 2 female

LT 5 young adults

2 male 3 female

RO 6 young adults

3 male 3 female

UK 5 young adults

3 male 2 female

                             Fig.	2:	Young	adults	interviewed
 
Reasons for leaving school early

The interviewees’ reasons 
for leaving school early 
include:

Family break up (they accompanied one of the parents and 
were unable to continue attending school);

Financial difficulties (unable to travel to school);

Parents emigrating to other countries;

Caring for younger siblings;

Unable to cope with the demands of school (many repeated 
school years and eventually abandoned school);

Various social and personal problems;

Not allowed to go to school.

At the time of the interviews, most interviewees lived with one parent, grandparents, or other 
relatives. A minority of interviewees lived with both parents, one lived with her partner and 
their children, and one lived alone. Parents/family members were the main source of in-
come, however, parental qualification levels were low and family/parental employment was 
largely in part-time/low paid jobs.

In Romania and Bulgaria, the interviewees gained state financial support to take part in lite-
racy courses. In France, Austria and Germany the interviewees benefited from scholarships 
as apprentices in dual programmes, as well as from other types of state assistance. Those 
who had worked and paid taxes for a period of time also received unemployment benefits 
(however, only two of the interviewees were in this position at the time of the interviews). 

Although the average subsistence income of the interviewees and their families was rela-
tively low, when asked if they were satisfied with their present lives, most of the interviewees 
answered positively. Only when asked about specific aims and dreams for the future did they 
identify better and more affluent lives as an aspiration.

Experiences of school
Across the eight countries, the majority of interviewees reported similar previous negative 
experiences of school:
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Experiences of 
school

“My	teachers	did	not	have	enough	patience	with	me,	I	could	not	get	
through	it	and	nobody	helped	me	at	home.”;
“It	was	boring	and	I	could	not	understand.”;
“We	were	beaten	by	the	teachers.”;
“I	had	problems	with	my	teachers,	colleagues	and	nobody	helped	me.”;
“Our	teachers	used	to	punish	us	and	would	turn	us	out	of	the	classroom.”

What does education and training mean to you now?
The majority of the interviewees acknowledged that learning is important:

Importance of 
education and 
training

“[It]	is	important	to	me	now.”
“Because	you	learn	something.”
“Because	you	learn	to	read	and	write.”
“[It]	is	lots	of	learning,	lots	of	reading	and	lots	of	writing.”

Analysis of the interview data revealed differences between the responses of the Western 
European interviewees (England, France, Germany and Austria) compared to the Central 
and Eastern European interviewees (Romania, Bulgaria, Lithuania and Hungary). In the 
Western European countries, interviewees appear to have higher expectations of learning, 
compared to the Central and Eastern European interviewees. The Bulgarian and Romanian 
interviewees indicated that they were satisfied with school and enthusiastic about their 
current experiences of learning. Such responses may be accounted for by the development 
of education in these countries during the last 10 years – particularly the improvement of 
teachers’ and trainers’ attitudes towards learners and their specific needs, and reduced 
class sizes in some Central and Eastern European countries. 

Benefits and goals
The main benefits and goals from current participation in learning, identified by the inter-
viewees include:

Benefits and goals
from current partici-
pation in learning

“To	be	more	independent	(to	be	able	to	read	the	newspaper/con-
tracts)”;
“To	be	safe,	to	have	no	problems	and	earn	some	money”;
“To	have	a	better	future”;
“To	get	a	job”;
“Meeting	new	adults	and	making	friends”;
“Improved	teamwork	and	communication	skills”;
“Increased	confidence”;
“Feeling	more	independent	and	positive	about	the	future”;
“I	want	a	diploma,	a	qualification”;
“I	want	to	get	a	good	job	to	go	on	helping	my	younger	brothers	and	
sisters	whom	I	have	brought	up	by	myself”.
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Many of the interviewees identified gaining a better job as a potential benefit of the course 
they are currently participating in. This is linked to a desire to improve the living conditions 
of themselves and their families and, where appropriate, to ensure a better future for their 
children. One of the young female interviewees explained that she wanted to be a positive 
role-model for her children. 

For some of the interviewees, learning was perceived as a key step in achieving future 
dreams and aspirations:

Learning -> key step in 
achieving future dreams and 
aspirations

-	 “I	want	to	become	the	best	hair	stylist.”
-	 “I	like	cars,	I	am	good	at	engines	and	I	will	not	stop	

until	I	become	a	mechanical	engineer	and	I	have	my	
own	business.”

- To become a chef in a restaurant (but this intervie-
wee acknowledged that improved literacy skills are 
required as a first step);

- To become a child care worker;

- To become an optician;

- To become a goldsmith;

- To become a trained retail saleswoman.

Difficulties and Motivations
The majority of the interviewees were able to identify both difficulties linked to participation 
in courses and aims and aspirations for the future. They also acknowledged the importance 
of learning (particularly literacy skills) in achieving their goals (which is an important factor 
in motivating them to continue participating in learning).

Difficulties linked to 
participation in courses

- The large distances that some interviewees have to 
travel;

- Lack of time due to other commitments (such as 
childcare and work);

- Physical or mental health difficulties;

- Learning difficulties;

- Linguistic difficulties;

- Extreme shyness;

- Lack of confidence;

- Fear of learning;
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Factors that motivate young 
adults to learn

- To be a positive role model for their own children;

- Social contacts - getting to know new people and ma-
king friends;

- Classmates who help them when they experience dif-
ficulties;

- Making their parents feel proud of them;

- The prospect of being able to provide a secure finan-
cial future for the family;

- The prospect of being able to attend further educa-
tion/progress in learning;

Factors that motivate young 
adults to stay in learning

“The	daily	progress	I	make”;

“I	learn	to	read	and	write	and	this	makes	me	happy	and	it	
is	easy	for	me	to	go	on”;
“When	it	is	difficult,	teachers	help	us	out	of	it”;
“I	meet	colleagues	encountering	similar	problems”;
“Each	day	 I	find	out	something	new	and	 this	makes	me	
curious”;
“The	hope	of	some	qualification	and	of	a	better	job”;
“Encouragement	and	support	on	the	teacher’s	part”;
“Financial	support	that	is	given	to	me”;
“I	have	made	friends	and	I	have	acquired	more	self-con-
fidence”;
“When	everything	goes	well,	I	feel	happy	and	optimistic”.

Satisfaction 
Most of the interviewees reported satisfaction with the courses they currently attend and said 
they would not wish to change any aspect of it.  In particular, the majority of interviewees re-
ported positive relationships with their teachers and tutors; they particularly appreciated the 
constant help and support they were given. A small number of interviewees stated that they 
sometimes feel bored during lessons, particularly when information is repeated. A small 
number also stated that the curriculum is not linked closely enough to real-life situations.

Peer advice
When asked what advice they would give to another young adult in a similar situation, the 
responses included:

Advice “To	come	back	to	school	as	soon	as	possible”
“To	ask	for	help,	to	dare	face	it”
“To	give	up	being	proud,	to	be	confident”
“To	communicate	with	colleagues”
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2.2.2 Main factors contributing to the development of motivation
Data gathered during the interviews with young adults shows that the main factors contribu-
ting to the development of motivation include:

Linked to the learner

• The aspiration to gain qualifications and get a job;
• To provide for their families;
• To be a positive role model for their children.

Linked to the course

• Learning providers gaining an understanding of the needs of the learners;
• Teachers/tutors getting to know young adults as individuals, as well as gaining an 

understanding of their particular learning style and pace;
• Learning providers connecting the process of learning to individual interests and wi-

shes, and to practical situations;
• Encouragement of any kind of progress, no matter how small it might be;
• Addressing problems or issues that learners have difficulty understanding;
• Ongoing effort to achieve individual objectives;
• Diverse methods and means of teaching and evaluation;
• Teachers’ creativity in engaging students in active forms of learning. 

2.2.3 Conclusions
Interviews were conducted with 40 young adults - 20 young women and 20 young men, aged 
between 16 and 25 years old.

The data from the learner interviews indicates that family instability/lack of parental support 
is a common and important factor that contributes to low literacy skills and early drop out 
from school/learning. Other important factors include financial difficulties and caring res-
ponsibilities for siblings.

Upon leaving school, it is often difficult for young adults to return to learning, however, there 
are a number of factors that motivate them to do this – the aspiration to get a job, to provide 
for their families and to be a positive role model for their children, are particularly important.
An important factor that influences many young adults’ decisions to return to learning is 
their previous experience of school. Many of the interviewees had negative perceptions of 
school – particularly of teachers. They therefore needed support, time and encouragement 
to realise that adult learning programmes are often very different to school.
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2.3 Findings from the expert discussion rounds/interviews 

2.3.1 Characteristics of the experts
Expert discussion rounds or interviews were carried out in all 8 project partner countries 
– United Kingdom, Germany, France, Bulgaria, Lithuania, Austria, Romania and Hungary. 
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As shown in figure 4, more women participated in the expert discussion rounds/interviews 
then men. All of the experts who contributed worked in the field of illiteracy amongst young 
adults; they included individuals involved in formal and informal learning, including tutors, 
youth workers, education coordinators, labour exchange officers, teachers and representa-
tives from adult education centres. 

The main aim of expert discussion rounds/interviews was: 

• To determine the perception of complex problems amongst young functional illitera-
tes aged 16 to 25;

• To identify and draw out knowledge concerning motivation for learning among young 
functional illiterates;

• To gain information about the support available to teachers/trainers who work with 
young functional illiterates;

• To gain an overview of the methods used within literacy courses, including course 
design and delivery.

2.3.2 Summary of Findings

2.3.2.1 Young adults with functional illiteracy
One of the aims of the research was to identify experts’ perspectives regarding the lives and 
characteristics of young functional illiterates. The results show that there are many common 
features. Most of the experts suggested that young functional illiterates experience multiple 
problems (psychological, physical, financial, social etc.), but that the biggest impact on their 
life comes from the family; in many cases young functional illiterates’ parents do not engage 
in learning and left school without any qualifications.
The main features, describing the overall impression that experts have of young functional 
illiterates are shown below. 

Category Subcategory Supporting Quotes

Young adults 
with specific 
problems and 
disadvantage

Difficulty	gaining	a	
secure,	stable	and	
rewarding	job

“Most	of	them	experience	a	range	of	
disadvantages:	difficulty	gaining	and	
preserving	a	workplace,	social	exclusion,	low	
self	esteem” (UK).

Facing	financial	
problems

Functional	illiterates	“are	poor;	the	financial	
problems	are	still	an	impediment	for	them	to	
come	to	school”	(RO);	Parents	told	them	to	
go	earn	money	“because	school	is	not	paying	
wage”(LT).

Facing	 psychological	
problems

Most of the functional illiterates have: “Low	
confidence	 and	 self	 esteem” (UK); “The	mo-
tivation	 is	 usually	 flaming	 in	 the	 kids	 when	
they	start	the	school,	but	lots	of	failures	makes	
them	first	 silent	and	shy	and	after	 they	don’t	
want	to	face	this	anymore”(HU).
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Facing	 cultural/traditi-
onal	problems

“A	reason	for	which	they	didn’t	allow	their	child-
ren	 to	 come	 to	 school	 was	 their	 ignorance,	
then,	 their	culture,	which	established	them	to	
promise	 the	 girls	 to	 their	 future	 husbands	 at	
very	early	ages;	 coming	 to	 school	would	de-
termine	the	loss	of	these	arrangements”	(RO).	

Facing	health	problems “They	often	have	various	disabilities”(LT).

Young adults 
with aspira-
tions for the 
future

Job	perspective “One	of	the	groups	contained	mainly	young	
unemployed	women,	for	whom	the	course	
was	extremely	important,	allowing	them	
greater	access	to	the	labor	market;	they	don’t	
have	any	jobs	but	they	hope	through	studying	
to	change	the	situation“(RO).

To	gain	a	diploma/	
qualification

„A	diploma	for	finishing	certain	level	of	edu-
cation	can	be	e	step	forward	towards	a	better	
professional	realization	in	the	future“(RO).

Seeking	to	achieve	
something	in	life	

„They	are	forced	by	many	reasons;	they	can’t	
obtain	a	qualification,	they	want	to	have	a	dri-
ving	license,	and	many	other	reasons	which	
seem	to	be	insignificant	at	first	sight“(RO),	
„They	realize	that	they	are	“disabled	by	their	
lack	of	skills”(DE).

Being	a	model	for	
their	own	child

„They	want	their	children	to	be	proud	about	
them,	they	wish	to	help	them	with	their	
homework“(LT).

Family 
background

Ethnicity Many	functional	illiterates	„belong	to	different	
ethnic	groups:	Romanian,	Roma,	and	Hunga-
rian-Roma“(RO),	also	„emigrant	child“(LT).	

Relationships	in	
family

„They	had	hardship	in	the	family;	they	often	
had	responsibility	for	bringing	up	younger	
siblings“(RO).

Family	educational	
background

„Those	students	come	from	families	in	which	
education	wasn’t	the	first	priority“,	“If	the	
parents	are	under	motivated	and	they	have	a	
low	educational	level,	it	is	very	rare	that	the	
children	will	get	out	of	this	circle“	(HU).

Family	structure „The	parents	were	absent,	they	were	raised	by	
grandparents	or	by	a	single	parent“;	„They	ge-
nerally	come	from	broken	families,	with	a	low	
education	level,	and	lack	of	stability“(RO).
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Educational 
system

Conservative	system	
in	schools

„The	school	wasn’t	attractive	to	them	and	they	
felt	marginalized“(RO);	„The	school	is	not	an	
interesting	social	place	anymore,	it	can’t	wake	
up	the	curiosity	in	the	students“(HU).

Pressure	to	take	part	
in	formal	education

„The	pressure	to	reach	the	bar	in	the	formal	
educational	system	is	not	helping	the	stu-
dents	to	like	the	learning	itself“(HU).

School	attendace “Most	of	the	students	were	not	in	school	as	
children”(RO),	“Often	affected	by	the	school	
environment”	(DE).

Psychological	atmos-
pehere	in	school

“Some	pupils	dropped	out	from	school	
because	of	the	bullying,	they	felt	insecure	in	
school,	they	were	afraid	of	classmates”(LT).

Hard	to	come	back	to	
educational	system

“It	was	a	hard	decision	for	them	to	enter	the	
“Second	Chance”	programme,	but	it	is	more	
difficult	to	continue”(RO).

Gap	 between	 higher	
and	vocational	educa-
tion	system

„Being	a	worker	it	is	more	logical	from	a	finan-
cial	point	of	view,	so	why	they	should	give	any	
importance	 of	 the	 learning?“;	 „The	 gap	 bet-
ween	 the	 ‘fancy’	 jobs	 and	 the	 professions	 is	
huge.	They	want	 to	be	managers	and	sales-
man	but	we	can’t	convince	 them	anymore	 to	
learn	traditional	professions,	which	are	valua-
ble	on	the	labour	market.	In	their	case	it	is	ea-
sier	to	go	abroad	and	work	in	the	construction	
business	 for	 triple	 the	amount	of	money	and	
no	requirement	to	know	the	alphabet“(HU).

It can be concluded that the majority of experts do not have negative perceptions of young 
functional illiterates: they recognise that most young functional illiterates experience multiple 
problems and a background of disadvantage that results in them becoming socially excluded.  

2.3.2.2 Learning motivation of young functional illiterates
During the expert discussion rounds/interviews, there was a focus on differentiating bet-
ween the needs and experiences of young functional illiterates (16-25) compared to older 
functional illiterates (25+).

According to the experts young functional illiterates are “more disadvantaged because they 
lack the life skills, experience and coping strategies” (UK). There is agreement that young 
adults face different problems to older adults: “They have different problems compared to 
older adults such as: family problems, school problems, career choice, exam nerves” (DE). In 
addition, there is a suggestion that their future expectations are different - young functional 
illiterates often face “fear of the unknown, not sure about the future yet” (FR, LT), whilst older 
functional illiterates often have difficulty finding time to attend courses, due to work and family 
commitments. Older functional illiterates often have “higher levels of illiteracy (can read a 
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little bit, but not enough to be able to learn)” (BG), but “uptake information slower (LT), “have 
lots of bad experiences in learning and these experiences create barriers to their motivation” 
(HU). Many experts suggested that for young functional illiterates it is “less important to keep 
traditions, culture” (BG), and that they “are more materialistic” (LT), than older people.

The main difference that the experts identified was that young people with literacy needs are 
more disadvantaged – they are often inexperienced and do not have clear plans for their fu-
ture. However, the experts agreed that young people are often very optimistic, believing that 
everything is possible, whilst older functional illiterates are more likely to feel responsibility 
not only for themselves, but also for their families. 

The experts agreed that the factors motivating young and older functional illiterates are of-
ten different – young people often return to learning because they have to, and older people 
– because they need to, they want to gain qualifications, knowledge, and they want to be able 
to help their children. 

Through their experience of working with young functional illiterates, experts identified a 
number of factors that they believe are important in motivating them and keeping them en-
gaged in learning. These factors can be divided into a number of groups:

Environment: 
• This should be familiar, relaxing and peaceful.

Individual approach:
• Recognition of the learner‘s holistic needs - know and understand his/her learning 

needs and previous learning experience.

Communication:
• Warm and encouraging communication;
• Encouragement - put attention on small success, not failures; 
• Focus on things that are interesting to learners.

Course style:
• Clarity - of the structure, content, aims and objectives. Adults learn better when they 

know the goals, requirements and learning expectations;
• Ensure that the content is interesting;
• Give learners the opportunity to offer feedback on the learning process; 
• Flexibility of content and of time-table; 
• Adapt courses to learners’ needs and experiences;
• Learning activities fit immediate interests/needs;
• Focus on practical activities;
• Use participative learning strategies: developing capacity of expression in day to day 

situations; sharing experiences, experimentation, challenging others to think and re-
flect on what they learned, learning from mistakes, gallery tours, etc. 

Teachers’ personality and position 
• The teacher should be enthusiastic and creative about what he/she does - this will 

help to develop enthusiasm amongst learners. 
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• Relationship between learner-teacher: showing interest, care for students;

There are, therefore, a range of factors that the experts believe can contribute to motivating 
young functional illiterates to engage, and remain engaged, in learning. There are also many 
specific barriers in working with functional illiterates. These barriers are shown in figure 5: 

Fig.	5:	Specific	barriers	to	engaging	young	functional	illiterates	in	learning

Psychological factors include: 
• Lack of self confidence – it can be difficult to return to learning after a long break; 

learners often think that they will be the least capable in the class;
• Low self esteem;
• Lack of perseverance;
• Fear of failure;
• Lack of awareness of the benefits of learning - some learners are not aware of the 

positive impact that learning can have on their lives; learners often think that they 
can find a good job and earn money without any education (e.g. “others own their own 
business”, “those without education are working abroad and earning a lot of money”, 
“people that I know with a university degree are earning less then those without any 
degree, so why should I learn?”, etc.);
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• Embarrassment – some learners can feel embarrassed about admitting that they 
have literacy skills needs. 

Financial issues - many young functional illiterates come from poor families with low in-
come.  The experts agree that poverty is a major barrier to learning.
In some countries, and amongst certain ethnic groups, legislation problems exist – lack of 
identity documents (for example some members of the Roma community, immigrants, refu-
gees may not have birth certificates) can prevent enrolment in learning.

The Educational system can have a big impact on learner’s motivation to come back to lear-
ning for a number of reasons:

• Previous negative experiences of learning - many learners had unpleasant school 
experiences, they were not successful, they were not encouraged and helped by the 
teaching staff and they felt marginalized or bullied;

• Insufficient advertising – many experts suggested that due to insufficient and inap-
propriate advertising young functional illiterates are often unaware of the opportu-
nities that exist. The most effective way is direct contact, but in many countries there 
isn’t any structure for providing this kind of information/contact;

• Many experts referred to difficulties (especially in smaller towns and rural areas) in 
travelling to educational institutions;

• Education is not closely linked with societies needs - knowledge is often perceived as 
‘useless’, or ‘boring’. For some the pace is too fast; or learners do not have practical 
use for the gained knowledge;

• Lack of effective learning materials – materials are often inappropriate, old or there 
are not sufficient copies. 

Experts noted that a learners’ occupation can present a barrier to learning: lack of time 
often does not allow an individual to return to learning. 

Family background and influence - according to many experts, family background can be 
the biggest barrier to participation in learning. If family members do not support a learner, it 
can be very hard to re-engage. Amongst young functional illiterates there are many families 
where education isn’t a high priority; a learning culture doesn’t exist. 

Cultural/traditional factors - can also have a big impact, especially amongst minority 
groups, such as Roma communities, where deep cultural traditions exist. Due to such fac-
tors learners (especially women) often do not enter the educational system. 

The experts agree that teachers’ personality can be an important barrier to learning. Lack of 
respect for the individuality of learners and lack of understanding and empathy with their needs 
and experiences can effectively push learners away. In working with young functional illiterates, 
teachers should give not only focus on the learning, but also on raising learner motivation. 

2.3.2.3 Support for teachers/trainers
The extent and type of support that teachers receive in working with young functional il-
literates is important as it can influence their enthusiasm, motivation and ability to work 
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effectively; teachers and other employees’ attitudes to their work can play an important role 
in motivating people to continue learning and understand the value of education. 

England, France and Germany have significant experience developing literacy programmes, 
hence the experience of these countries can be very useful for others. In these countries 
a wide range of professionals are involved in the process of teaching people with literacy 
needs. In the UK and France teachers/staff working with young functional illiterates gain a 
relatively high level of support compared to other countries. In the other partner countries 
the experts indicated that there is a lack of co-operation in working with young functional 
illiterates; often such work is the sole responsibility of teachers. 

Countries more experienced in the field of working with illiteracy often start the learning 
process with an initial assessment of a learner’s skills. This helps experts to plan courses 
that are relevant to the learner’s needs and at the correct level. Initial assessment is useful 
for both sides – teacher and learner. In some countries, volunteers can provide additional 
support in the classroom, enabling the provision of more 1:1 support to the learners. In 
addition, there are often managers (or social pedagogues, social workers) who can provide 
additional support if problems arise. In some countries preparation of course material is 
carried out by administrative staff (while in other countries teachers are responsible for 
this task). Effective support for teachers (in some countries) is via a good appraisal sys-
tem that focuses on an expert’s strengths and weaknesses. Effective appraisal systems can 
help teachers/staff to avoid burn out, to enjoy their work and to seek the best results. Co-
operation between different institutions can also help to provide effective services for young 
functional illiterates.

However, in some countries such good practice does not exist. For example in Romania and 
Lithuania teachers and staff receive little support from government; society looks adversely 
upon second chance schools and literacy courses. In such cases, most of the experts wor-
king in the sphere of adult education complain about lack of support from the government. 
In some countries, many experts feel that their work is not appreciated as being important. 
Experts did however note that they gain support from work colleagues, as well as from fami-
ly and friends, who admire and respect them for what they do.

It is not only learners who need motivation to learn, teachers and other staff working with 
young functional illiterates also need to be encouraged and motivated. During the research, 
two groups of motivating factors were identified: 

Subcategory Supporting quote

Believing in learners “To believe in the potential capabilities of the youth”

Learners motivation to 
learn

“For me it is not difficult at all to do this job. I feel lucky; after each hour 
I am surprised by their reaction; it is so easy to offer them something. 
Their progress and interest in things which we consider obvious, but 
about which they had never heard; they always have questions and are 
very attentive”.

Support and feedback 
from learners

“When we meet them they greet us; they are respectful and this 
motivates us too”; “The positive feedback is the main source of 
motivation for me. Every time when we finish a lesson I can hardly wait 
until we have a closing game. Every shiny eye is success for me”
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Relationships between 
teachers and learners

“The relationship between student and teacher matters a lot. They 
are glad when you show them interest. It makes them feel good to 
see that you care about them and their needs, that you help them face 
difficulties”.

Learners achievements 
and success

“My motivation is to see the learners finish the course, passing the 
exams and seeing them having a different life”

Subcategory Disclaimer statement

Respect for work “It is our job, we are paid for what we do and we do it with pleasure”; “The day 
when I started to work in non-formal education changed me forever. I love to do 
this, this way I can truly enjoy teaching”.

Seeing the 
usefulness of the 
work

“At the beginning, I was afraid. When I saw they wanted to learn and expected 
my help, I felt they deserve to be helped. Pupils have to be ‘pushed’; the adults 
are aware and honest about their gaps. They don’t learn for marks, but for 
progressing”.

Job satisfaction This work keeps me awake, doesn’t allow me to become lazy, and helps me to 
remain a kid; For me this is the biggest satisfaction”; “School is the center of my 
life. It’s easy for me to do it”

Challenges in the 
work

“It’s very difficult for me, having two jobs. I always come home tired, but I’m 
always curious to see the results of my work and how I can improve them; it’s a 
permanent challenge”

The research results indicate that there are a number of factors that motivate teachers in 
their work with young functional illiterates, particularly:

• Seeing the progress and achievements that learners are making and how this pro-
gress can contribute to improving their lives;

• Learners’ enthusiasm and will to learn;
• Positive feedback from learners;
• Positive relationships between learners and teachers;
• Belief that the work they do is important for individual learners and for society.

However, the research results also indicate that many experts believe that literacy provision 
requires further support, at a number of levels, if it is to have a positive impact on the lives 
of young functional illiterates.  

This support includes:

• Positive societal attitude towards literacy courses, (particularly from institutions pro-
viding formal education);

• Financial support for planning and delivering courses;
• Greater partnership working amongst key stakeholders; 
• Facilitation of formal and informal networks, to enable experts to share experiences 

and good practice;
• Support from the government and key policy makers.
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The research results indicate that some countries have developed extensive and effective po-
licies, programmes and approaches to engaging young functional illiterates and supporting 
them to improve their literacy skills. However, in a number of the partner countries, the 
approach to improving the literacy skills of young functional illiterates was perceived to be 
ad hoc and inconsistent, characterized by lack of government and institutional support, lack 
of public awareness and understanding, and low levels of funding. 

d) Ideal literacy course
All of the experts were asked to identify what an ‘ideal’ literacy course for young functional 
illiterates might look like.  

Key factors identified by the experts, suggest that courses should:

• Be individual, tailored to learners’ needs, experiences and aspirations;
• Be focused around a subject that is of interest to a young person;
• Use interesting and varied materials, resources and teaching styles;
• Have a practical focus, so that the learner can apply the knowledge in his/her life;
• Have continuity: learners should have opportunity to progress and gain further know-

ledge, skills and experience;
• Be scheduled to ensure that the timing fits with the lives of the learners;
• Located in a safe and accessible venue;
• Ensure that learners are treated as adults;
• Be delivered in a relaxed and welcoming atmosphere and environment, where each 

learner is treated with respect. 

2.3.3 Conclusion
Most young functional illiterates experience a range of problems and disadvantage. Factors 
that have a particularly important impact on learners’ lives include ethnicity, family struc-
ture, size and relationships and family educational background. Many young functional illite-
rates leave school early due to problems within the educational system in the country within 
which they live.

Research suggests that there are significant differences between young and older functional 
illiterates, and that therefore, their motivations to engage in learning and improve their lite-
racy skills are also often quite different.

The most effective methods for working with young functional illiterates include creating a 
positive and appropriate learning environment, developing courses that have a practical ap-
plication and focus and good communication between learners and teachers. 

Specific barriers to learning for young functional illiterates include psychological factors, fi-
nancial issues, legal factors, the structure of the educational system, learners’ occupations, 
family background and influence, cultural/traditional factors, and factors linked to the teacher.
Research results indicate that some countries have comprehensive policies and program-
mes in place to support young functional illiterates to improve their literacy skills; whilst 
others are at the start of this process. 
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Research indicates that there are two key groups of motivating factors that are important in 
motivating experts to work with young functional illiterates - factors linked to the learner 
and factors linked to the work itself. 

The experts who contributed to this project identified a number of factors that contribute to 
an ‘ideal’ literacy course. Such factors include individual approach/design, use of interesting 
and varied materials and resources, practical focus and treating learners as adults.

2.4 Crossed conclusions between the learners interviews 

and the expert consultations

Each partner provided a summary of the findings of their interviews with learners and a 
summary of the findings of their consultations with experts.  These summaries have been 
analysed to identify common points and differences, across the two groups and the eight 
countries.

2.4.1 Common points and differences amongst the eight countries
There is no single common finding across all of the eight countries, however, it is possible to 
identify some strong trends. For example, in terms of the factors that contribute to motiva-
tion, from the table below we can see that the first six factors were most commonly cited (in 
6 out of the 8 countries), whilst the final four factors were less commonly cited (in 3 and 2 of 
the 8 countries respectively).




Motivating Factor AT BG DE FR HU LT RO ENG 

Improved job opportunities/professional life and to live a 
better life 

X X  X  X X X 

To gain qualifications/diplomas X X  X  X X X 

Improved family life  X  X X X X X 

Personal development X X  X X X  X 

Positive encouragement from a teacher X X X  X  X X 

Positive and appropriate andragogical approach/ respect 
for the learner 

X  X  X X X X 

Belief in the importance of learning  X     X X 

To make friends/develop social contacts X      X X 

Interesting content of courses   X X    X 

Opportunity to use IT and other new media   X  X    

Fig. 6: Common points and differences amongst the eight countries 

 
Identifying and analysing differences in responses across the eight countries is more 
complex, yet important, as this process enables us to highlight minority points which are 
important in specific contexts. 
 
The following analysis for each participating country provides a summary of the key common 
points and differences in the research findings. 
 

a) AT – Austria  

Common points 
Austrian experts and learners identified the encouragement, approach and empathy of 
teachers as important. The aspiration to live a better life, to feel respected, to acquire self 
confidence and to and meet new people/make friends are also considered to be important 
motivating factors. Both learners and experts agreed that previous negative experiences of 
learning have an impact on learner motivation - particularly previous lack of choice and 
control over what they could learn, which often resulted in the learner feeling as though their 
views were not respected or valued. 

 
Differences 
The Austrian experts who were consulted believe that many learners don't identify 
themselves as lacking knowledge and skills. However, they believe that gaining 
independence is a strong motivation to re-enter the learning system.  

 
Learners often viewed learning as a social activity. At school they often felt inadequate and a 
failure and they want to overcome this and to be able to take care of their future family, but 
they are often unable to see where learning can lead to.  

 

b) BG – Bulgaria  

Common points 
In Bulgaria the factors that were particularly important in motivating a young adult with poor 

Fig.	6:	Common	points	and	differences	amongst	the	eight	countries

Identifying and analysing differences in responses across the eight countries is more com-
plex, yet important, as this process enables us to highlight minority points which are impor-
tant in specific contexts.
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The following analysis for each participating country provides a summary of the key common 
points and differences in the research findings.

a) AT – Austria 
Common points
Austrian experts and learners identified the encouragement, approach and empathy of 
teachers as important. The aspiration to live a better life, to feel respected, to acquire self 
confidence and to and meet new people/make friends are also considered to be important 
motivating factors. Both learners and experts agreed that previous negative experiences 
of learning have an impact on learner motivation - particularly previous lack of choice and 
control over what they could learn, which often resulted in the learner feeling as though their 
views were not respected or valued.

Differences
The Austrian experts who were consulted believe that many learners don‘t identify themsel-
ves as lacking knowledge and skills. However, they believe that gaining independence is a 
strong motivation to re-enter the learning system. 

Learners often viewed learning as a social activity. At school they often felt inadequate and a 
failure and they want to overcome this and to be able to take care of their future family, but 
they are often unable to see where learning can lead to. 

b) BG – Bulgaria 
Common points
In Bulgaria the factors that were particularly important in motivating a young adult with poor 
literacy skills to participate in learning were: improved access to a job; the possibility of gai-
ning qualifications; improved family life; personal development and the aspiration for future 
professional achievement. Other factors, such as the role of the teacher in encouraging and 
facilitating re-engagement in the learning process, the provision of childcare for young wo-
men with children and awareness of the importance of learning, were also considered to be 
important by both experts and learners.

Differences
The experts consulted in Bulgaria generally focused on institutional processes and on the 
importance of the learning environment as key factors in influencing the motivation of young 
adults.  However, in contrast, learners identified a lack of basic information about literacy 
courses. In addition, learners often considered the duration of courses to be inappropriate, 
they also suggested that financial incentives to participate in learning would be welcome.

c) DE – Germany 
Common points
In Germany, learners and experts agreed that the key factors that contribute to motivation 
are: positive encouragement from a teacher; an appropriate and engaging environment and 
approach; interesting content of courses and the opportunity to use IT/new media. Experts 
and learners agreed that many young adults with poor literacy skills had negative expe-
riences of school; perceived lack of support from teachers was considered a particularly 
important barrier to overcome. 
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Differences
Experts in Germany focused their reflections on the personal development of learners and 
preparations for exams. There was a shared consensus amongst experts that it’s important 
for learners to feel secure and protected. They suggested that learners often have difficulty 
concentrating.
Learners wanted to be more independent, to have a better future and to get a job. They re-
cognised the important benefits that can be derived from learning, but often did not feel they 
gained the support they needed to participate.

d) FR – France 
Common points
In France, both learners and experts agreed that there is often little respect for individuals’ 
learning needs and styles. This is thought to be due to the administrative organisation and the 
rigidity of the system. Other factors that were particularly important in motivating young adults 
with poor literacy skills to participate in learning included: interaction within a group as part 
of the learning/teaching process; a positive environment; having interesting things to learn; 
the opportunity to be self sufficient and to develop self esteem; the development of networks 
(all kinds of networks), as well as the opportunity for professional and personal achievements. 

Differences
In France, the experts focussed on institutional factors and access to technology, as well as 
on andragogy and the teaching/learning process. A holistic approach was considered im-
portant; however, they believed that learners do not have enough knowledge of the training 
system in order to access it effectively. Experts believed it is important to develop strong 
competences and to make the education system more responsive to the needs of learners.

Learners indicated that they want to learn the basics (French and Maths). They also want to 
focus on basics in daily life and therefore, in this context, did not consider andragogy issues. 
In contrast to the experts’ opinions, the learners believed that the education system is fully 
adapted to their needs - therefore there was no need to change it.

e) HU - Hungary 
Common points
In Hungary, factors linked to school, personal life, networks and andragogy were commonly iden-
tified by both learners and experts. There is an agreement that school is commonly perceived 
as boring, old fashioned and rigid, but that young adults with poor literacy skills are particularly 
motivated by the desire to become self sufficient and to improve family life. The positive influence 
of a teacher and an appropriate andragogy (particularly through small class sizes and interac-
tivity) were considered important factors in motivating a young adult to re-engage in learning.

Differences
Experts considered it important to build strong links between trainers and learners. They 
also advocated the social acceptance of learning.

Learners focused on the importance of gaining qualifications, a better job and a good sala-
ry. However, they also recognised that many young adults have difficulty concentrating and 
focussing on learning.

Research



MoLeYa
Motivating and Encouraging Young Adults to Learn

51

f) LT - Lithuania
Common points
The following points were all indentified as important factors in the motivation process by both 
experts and learners: the importance of group work and of relations inside the classroom; the 
self achievements of the learner (to gain positive results from learning, such as diplomas and 
qualifications); to be able to provide a positive image to others and to acquire the capacity to sup-
port their families in the future. In Lithuania, the importance of the teacher/learner relationship 
and the necessity of positive behaviour and a positive attitude were also identified as important.

Differences
The experts in Lithuania focused on teaching techniques as a key factor in motivating young 
adults. They also believed that early school drop-out is a consequence of a poor financial si-
tuation, family situation and a lack of support from family. They identified psychological and 
financial factors as key reasons that motivate young adults to return to learning. 

The learners identified bad experiences of school and dissatisfaction with the current sys-
tem as key factors linked to their disengagement. They wanted courses to be more inter-
active and class sizes to be smaller. They thought that teachers should develop individual 
approaches to supporting young people who need additional help.

g) RO - Romania
Common points
In Romania learners and experts agreed that the most important factors that motivate young 
adults with poor literacy skills to re-engage in learning are the desire to get a job, to earn 
money and to gain a qualification. There was also a common viewpoint about the importance 
of awareness of the need to learn, the support of close family, difficulties linked to re-ente-
ring learning, positive attitudes and the recognition/respect of family and friends.

Differences
Experts believed learners want to learn how to read and write and that learners have a social 
motivation to improve their standard of living.  Many experts believed that learners often mist-
rust their ability to learn and that the system is not adequately adapted to meet their needs. 
However, in contrast, the learners who were interviewed in Romania highlighted bad expe-
riences of school as a key barrier to re-engagement. They also highlighted a strong desire 
to change, to make new friends, to develop communication skills and to use the Internet. 

h) UK - England
Common points
The main factors that were identified as important in motivating young adults with poor 
literacy skills to participate in learning were the need to gain qualifications and to get a 
good job. In achieving this, the support of teachers (course tutors) and family environment is 
important, as is the development of confidence and self esteem, and the ability of learning 
providers to both link learning programmes to subjects of interest for the learners and to 
adapt programmes to meet individual’s needs.

Differences
Experts in England believed that learners want to function more effectively in daily life. It is 
important to treat them like adults. They identified a number of barriers to learning, such as 
lack of support by the tutor, poor learning environment, standardised teaching methods and 
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Examples of Good Practice

poor learning materials. The experts believed it is important to include some opportunities 
for one-to-one teaching, via additional support (often through volunteers) and that program-
mes are adapted to learners needs.

Many learners spoke of negative experiences of school; suggesting that it wasn’t relevant 
to their needs and experiences and that they had received little support from teachers.  A 
strong motivation factor amongst learners is to make new friends.  Working within a small 
group and the development of communication skills was also considered important. 

Chapter 3 Examples of Good Practice
a) AT - Austria 

Project Title 
JUMP (Jugendliche mit Perspektive / Young adults with prospects) 

Introduction
In Austria the topic of literacy has grown in importance during recent years. As a result a 
range of projects, innovations and improvements have been made, particularly in relation to 
awareness raising activity. The consequence is that there is a wide range of activity in Austria 
that could be described as good practice in encouraging and motivating young adults to learn. 
The JUMP project has been chosen because it is an outstanding project which deals with 
the defined target group of the MoLeYa project and because it undertakes ambitious work to 
provide young adults with the opportunity to (re)engage in learning. 
In Austria a number of employers claim that they are not able to find qualified apprentices 
due to lack of basic skills, on this basis, a customized training programme for young adults 
with basic educational needs was developed within the project and integrated into the exis-
ting dual school system in the framework of a pilot course. 
JUMP - Jugendliche mit Perspektive (Young adults with prospects) is coordinated and deli-
vered within the further education centre in Carinthia (a district in Austria). 
It supports apprentices with literacy needs to progress to their final apprentice examination. 
JUMP is a subproject of the development partnership “In.Bewegung II – 
Netzwerk Basisbildung und Alphabetisierung” and is funded by the ESF (European Social 
Fund) and the Austrian Federal Ministry for Education, Arts and Culture. 

Objective of the Project
The aims and objectives of JUMP are: firstly, to support young adults with a relevant and ap-
propriate educational offer; secondly, to train the tutors and teachers of the target group with 
regards to the background and specific needs of the target group (awareness raising activity 
and diagnosis); and to develop attractively prepared learning materials and methods. As a re-
sult, the target groups of JUMP are apprentices with basic educational needs, as well as tutors 
and trainers who work with these young adults during their vocational and practical training. 

Target group
Apprentices
JUMP aims to support apprentices in Carinthia with basic educational needs. This is achie-
ved through the development of a training programme for these young adults, which is de-
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livered alongside their apprenticeship training. This means that young adults attend cus-
tomized educational programmes where they are able to catch-up and develop additional 
skills in various topics. 

Teachers and trainers 
The other important target group of JUMP are teachers and trainers who are in close contact 
with the young apprentices who participate. Seminars for teachers and trainers were orga-
nised. The focus of these seminars was awareness raising with regards to basic education; 
methodological and didactical aspects; the development of learning materials for apprentices 
with literacy needs (that reflect situations which occur in the workplace), and networking. 

Structure and Impact 
The curriculum of the course developed through the JUMP project includes a focus on rea-
ding and writing skills, numeracy and ICT. It also focuses on specific job related topics, per-
sonality training programmes and time to “learn to learn”. Between 2008 and 2009 approxi-
mately 193 apprentices accessed individualised training and support through JUMP. 
The learning content of the JUMP course is based on defined didactical principals: a focus on 
the needs of the participants, voluntary attendance, practical relevance, self-directed lear-
ning and empowerment. Furthermore the course and its atmosphere are developed so that it 
does not remind the young adult learners of their learning experiences at school. The course 
has progressed well. A key reason for this is that the materials that have been provided and 
developed are in a style that is appealing to young adults, rather than children/adolescents. 
The seminars for teachers and trainers were developed and structured around the specific 
needs of the participants. At the date of this case study, six seminars on different topics have 
taken place and altogether 43 teachers and trainers have participated.

Evaluation of JUMP has highlighted that there is a high demand and requirement to support 
apprentices with basic education needs. The increasing popularity of JUMP has resulted in a 
cumulative increase in the level of demand for these courses.

 As a result, other basic education initiatives for apprentices (beyond JUMP) have been suc-
cessfully developed.

The success of JUMP was recognised by the German Association for literacy and basic edu-
cation as a best-practice example in supporting young adults with basic educational needs 
in their transition from school to working life. 

Contact details
Mag.a Isabella Penz 
Villacherstraße 3 
A-9560 Feldkirchen 
Tel. +43 (0) 50 477 7601 
Fax +43 (0) 50 477 5610 
E-Mail: i.penz@vhsktn.at 
Website www.vhsktn.at 

Examples of Good Practice
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Sources: 
Wieser, Cornelia: Kurzbericht JUMP – „Jugendliche mit Perspektive“. Kärntner 
Volkshochschulen. 
Penz, Isabella: Jump – Jugendliche mit Perspektive. Basisbildung für Lehrlinge im 
betrieblichen Kontext. unpublished document. Kärntner Volkshochschulen. 

b) BG – Bulgaria 

Project title
‘Integration through Education’ 2006-2007

Background
The partners in this project were KCO Stolipinovo, Foundation “Roma”, Plovdiv Municipality, 
schools from Plovdiv and Sofia University “ St.. Kl. Ohridski”.

Target group
This project targeted young adults – particularly members of the Roma community in Plov-
div, to increase their participation in education. Some of the young adults targeted through 
this project were in work, but most were unemployed. 

Aims and objectives of the project
The aim of this project was to showcase and advocate for an effective pilot in one city, so 
that positive outcomes could be achieved through the implementation of a nationwide pro-
gramme. The focus of the project highlighted the needs of teachers who were training in the 
field of adult learning and how to effectively target education and training. The approach of 
the project was based on the belief that national requirements and programmes should be 
developed first for adults and later adapted to meet the specific needs of young adults from 
the Roma minority.

Content
The project developed a Train the Trainer module and a training programme for young adults 
in literacy, social communication, skills and other thematic areas.
Within the Train the Trainer module, teachers from schools from the formal education sys-
tem were trained in the field of adult education in order to meet the challenges of working 
with adults. In Bulgaria, no special training materials for literacy courses for adults are 
available; the training of the trainers (teachers) was therefore a necessary step in designing 
courses for adults. After completing the course, the teachers were given the opportunity 
to work in a follow–up project, where early school leavers were recruited to complete their 
upper secondary level education

The training programme for young adults was focused around three areas:
• Literacy;
• Social communication;
• Skills and other thematic areas – topics of interest to the participants - for example how 

to apply for a job, how to use guidance services etc.

Examples of Good Practice



MoLeYa
Motivating and Encouraging Young Adults to Learn

55

Impact/benefits
All participants completed the courses and awareness has been raised of the importance of 
education. A needs analysis of further steps shows the need for linking literacy with vocatio-
nal education and training.

Contact details
Project manager: Maria Todorova
E-mail: todorova@dvv-international.org
DVV-International, Sofia, Bulgaria
Tel.  +359 (0)2 9442254
Fax: +359 (0)2 9461737
Mailing address:
Shejnovo 13A, Ap. 3
1504 Sofia, Bulgaria
http://www.dvv-international.org
 

c) DE – Germany 

Project title
“F.A.N. -Fußball.Alphabetisierung.Netzwerk“ (football, alphabetisation, network)

Introduction 
In Germany more than four million people are considered to be functionally illiterate, due to 
low level reading and writing competences. Some understand letters but are unable to read. 
Others have difficulty understanding simple text and have significant difficulty writing. Many 
functionally illiterate people left the education system without basic knowledge in reading, wri-
ting and calculating, often due to personal and social reasons and despite compulsory educa-
tion. It’s alarming that nearly 80,000 young people leave school without graduating every year. 
These young people are considered to be a group at substantial risk of functional illiteracy.

People with dyslexia are also considered to be at a high risk of experiencing functional illiteracy.

Target group 
People who are unable to read and write sufficiently and who are not aware of how to impro-
ve their literacy skills. 

Aims and objectives of the project
The aims of the project included:

• Raising public awareness of illiteracy and overcoming the associated stigma;
• Motivation of functional illiterates;
• Promotion of existing reading and writing courses;
• Development of qualifications;
• Development and distribution of educational materials related to football;
• Creation of nationwide and local networks.

The key partners in this project are football clubs.  The project is aware of the important 
social influence of football, being the most popular sport in Germany, attracting people 
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from different social classes and with different educational backgrounds. Within the German 
“Bundesliga” there are more than 320,000 members organisations. Such members have 
become key partners in the project.

Content/structure of the project 
The F.A:N. Project was sponsored by the German Ministry of education and sciences, starting 
in June 2005 and finishing in December 2007. The project coordinator of “F.A.N.” was the 
“Bundesverband Alphabetisierung und Grundbildung e.V.“ (Germany Association of literacy 
and basic education) who cooperated with „BR-alpha“(education channel of the „Bayerische 
Rundfunk“) and „Deutsche Volkshochschulverband“ (German Association of adut education 
centres). A further partner was „Ernst Klett Sprachen GmbH“(an organisation that produces 
educational materials for example schoolbooks and audiobooks).

The combination of different media (TV, online and print) and the topic of football reached a 
wide range of people and enabled the project to inform the public about the phenomenon of 
functional illiteracy. 

In addition, a TV programme, which gave a direct insight into the lives of functional illite-
rates was aired. During the six episodes (each 30 minutes long) viewers were able to gain 
an insight into what it means to have almost no or very low reading and writing skills. The 
programme was based on authentic stories, which the script author developed through in-
terviews with functional illiterates.

Impact/benefits of the project on young adults
F.A.N. established contacts between institutions, clubs and individuals in the fields of foot-
ball and further education, with the purpose of creating a network “Fußball und Alphabeti-
sierung” (football and alphabetisation).

Prominent football players and officials promoted the work of alphabetisation. Football 
clubs and fan clubs were informed about the aims of the project and integrated into the lo-
cal networks. Further education institutions were contacted, advised and supported around 
their literacy work.

The issue of functional illiteracy and the project F.A.N. were presented to the public. A book-
let was generated which included contributions from course instructors, advisors and lear-
ners (through participant evaluation), as well as concepts and further working material. The 
booklet is a multimedia-based resource developed by practitioners to improve practice. It 
can be downloaded at: http://www.alphabetisierung.de/projekte/fan/fan-handreichung.html

Other outputs of this particular project have included specialised books and DVDs.
Whilst the project finished in 2007 the “Bundesverband Alphabetisierung und Grundbildung e.V.” 
continues to offer materials and information about the use of these materials for literacy courses.

Contact details 
Bundesverband Alphabetisierung und Grundbildung e.V.
Berliner Platz 8-10, D-48143 Münster
Tel: +49 (0)2 51.49 09 96-0, Fax: +49 (0)2 51.49 09 96-86
http://www.alphabetisierung.de/projekte/fan.html 
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d) FR – France 

Project Title
Integrating motivation in a learning pathway

Introduction  
This example of good practice focuses on the learning pathway of a young French person 
who has encountered difficulties throughout his learning process. He is currently learning at 
a “Basic Knowledge Training centre” in Quimper (Brittany, West of France). 

Target group
Our young adult is a traveller and is a member of the Roma community. He understands 
the French language and is motivated to participate in learning and improve his basic skills. 
He has a good understanding of the specific needs of the Roma community. This example 
of good practice focuses on the development of an individual young adult learner, but also 
examines how the structures and processes are viewed by others.

Description of learning pathway
D is a young male aged 24 from the Roma Community. He didn’t attend school regularly be-
cause, as a traveller, he only stayed at some schools for a few days. He felt rejected by many of 
his teachers and the other pupils, and he experienced instability in his own family due to cons-
tant travelling. In France in the past, Roma people moved around constantly: sometimes it was 
possible for them to stay somewhere for a few days, but never more than 2 weeks, it depended 
on the level of acceptance by the Municipality. However, things are different now because if 
there are children at school, municipalities are no longer allowed to expel Roma people. Hence 
Roma families can stay longer in one place and enjoy greater stability. Growing older, D’s desi-
re and need to read and write increased. He often watched the entrance of the social centre but 
felt unable to enter - “I	didn’t	dare,	maybe	I	stood	50	times	just	in	front	of	the	door,	but	I	was	not	
courageous	enough	to	open	the	door	and	enter	the	social	centre.” Sometimes he went to the 
office, but was unable to ask for help: he was afraid of the reaction of people and thought they 
wouldn’t help him. Eventually D’s motivation was greater than his fear and he was able to ask 
a social worker to assist him… and he was warmly welcomed.

It was very hard for D to study again. He was afraid of being judged by others: that people 
would mock him because of being Roma. He was also afraid of how his own family would 
react. According to D most Roma people are afraid to send their children to school.

Having enrolled on a literacy course, what helps D to make progress is the relationship he 
has with the trainers. If they were authoritarian or spoke loudly he would find it difficult to 
participate. D started his training again for several reasons: to feel better and to show that 
Roma people are as capable as other people and that they can be successful! But one of his 
reasons was related to his parents. His parents didn’t want with him to re-engage in lear-
ning: they were worried that he would forget his own Roma culture and become sedentary. 
They were also worried about the reaction of others. However, since D has started the trai-
ning they have realised that he is benefiting: he can now communicate more effectively, he 
has met other young people and has participated in a range of social and learning activities. 
He wants to succeed and feels good about the training, even though at the beginning it was 
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not easy. Next D would like to learn how to use a computer.  He also wants to become a cook, 
because he loves to make other people happy “when	I	cook	and	somebody	tells	me	it	is	deli-
cious,	this	makes	me	happy,	and	I	feel	good.	It	is	my	objective	and	my	dream.”

Impact/benefits of learning
D‘s story shows how difficult it can be to re-engage in learning. Nevertheless, his case is 
not exceptional. School authorities and D’s social environment were not empathetic to his 
needs or wishes, but the training centre has been crucial in enabling him to overcome the 
difficulties he experienced. It has helped him a lot: he has progressed considerably and has 
had the opportunity to participate in a social experimental action project in the department 
of “Maine et Loire”. Once a week trainers travel to Roma communities to directly provide 
courses - encountering Roma people in their own environment, which helps them to re-
engage in learning. 

This example of good practice shows how D was able to overcome difficulties and shows how 
motivation is often linked to the determination to be successful. The success of D in learning 
could be used by social workers and other practitioners to increase the efficiency of social 
networks and social offices, which often intimidate learners, future learners, or just ordinary 
people who want to re-enter the lifelong learning process. This practice therefore highlights 
the effectiveness of good social systems and networks. 

Contact details
AFIP/ ATELIERACLE
QUIMPER FRANCE
Please contact the Radar B Association radar.bre@gmail.com

e) HU – Hungary 

Project Title
The only chance is the involvement of those concerned

Introduction
The social and cultural situation of the Gypsy population in Hungary is an interesting subject 
which arouses both enthusiasm and aversion. What is the reason for this? The “Gypsy issue” 
is important in the context of Hungary’s political transformation as this section of the popu-
lation is one of the social groups that were hardest hit by the changes. At the same time the 
Gypsy population, which is quite divided, was used as a ‘toy’ in the rivalry between certain 
non-Gypsy groups amongst the political elite. 

The lack of (or confusion about) national identity created in the decades of socialist rule was 
used as an additional weapon in the arsenal of modern political warfare in order to induce 
animosity on all sides. This led to the further division of the Gypsy community. The chance 
of establishing tolerance, cultural pluralism and a multi-cultural social approach in shaping 
and strengthening public opinion towards Gypsies diminished in this atmosphere.

The Gypsy population in Hungary is highly disadvantaged; according to data collected during 
the project, the estimated percentage of functional illiteracy among the adult Gypsy popu-
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lation is 25%. However, no uniform and comprehensive training programme for adults has 
been developed in Hungary to combat functional illiteracy.

Gypsy people in Hungary are generally less educated, have lower incomes and life expectan-
cy than average. Although unemployment is a severe problem throughout Hungarian society, 
the Gypsy population is especially hard-hit with an unemployment rate reaching 70%, which 
is six to seven times higher than the national average.

Target group 
72 functionally illiterate adults from the Gypsy community, including young adults (age 16-
26), were engaged in this project.

The programme was implemented in three regions: Nógrád, Borsod-Abaúj-Zemplén and 
Szabolcs-Szatmár-Bereg counties with the Sréter Ferenc Folk High School Association, the 
Folk High School Association of Sárospatak and the Folk High School Association of Nyíregy-
háza as respective local co-ordinators. The locations were selected as they are areas where 
the Gypsy population is the highest in Hungary. In these regions Gypsy communities live in 
isolated areas where they have little, if any, access to education or vocational training.

Aims and objectives of the project
• To improve the literacy skills of members of the Gypsy community.
• To reduce the levels of social exclusion experienced by members of the Gypsy commu-

nity.
• To develop adult education programmes specifically designed to meet the needs of 

members of the Gypsy community.
• To provide opportunities for members of the Gypsy community to improve their ac-

cess to employment and further education.

To meet the objectives of the project, basic functional literacy courses were developed and 
delivered (focusing on reading, writing and calculating, as well as on the acquisition of social 
communication skills) and general adult education courses were adapted to meet the social 
needs of the Gypsy population. 

Content and structure of the project
Key phases

• In all the locations surveys were conducted to identify the real situation of the Gypsy 
population. As background material, a summary of the survey results helped the or-
ganisers, teachers and experts involved in the project to understand the situation, 
problems and characteristics of the target group.

• At the same time the development of the learning materials for the pilot project com-
menced in the pedagogical workshops. Learning materials were compiled, tested, 
amended and published. 

• Before the actual implementation of the pilot training project, 5 teachers per county 
were selected. They each received 4 four-day training sessions in how to provide basic 
functional literacy education. 

• Nine labour market trainers participated in the labour market training sessions with 
the aim of acquainting them with specific measures and initiatives necessary in the 
field of adult education and job-generation and enabling them to employ this know-
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ledge in the course of the programme. 
• The pilot functional literacy programme was launched in six settlements. In each lo-

cation, two eight-week courses were held for a total of 72 participants, who had three 
taught hours of intensive education, three times a week. After the pilot programme 
had been completed, participants and teachers prepared a written evaluation of the 
teaching material and methods employed in the programme. 

• One NGO seminar was organised in each of the three project locations. The seminars 
were attended by the representatives of non-governmental organisations involved in 
providing general adult education for Gypsy communities.

• Relevant written case studies from neighbouring countries were collected and published.
• After the completion of the pilot training programme, a two-day international sympo-

sium was organised.
• A one-day final conference was held and attended by representatives of relevant edu-

cational institutions, civil organisations, public authorities and other partners.

Impact/benefits of the project on young adults

• In accordance with the project plan, 72 people successfully completed the training.
• 17 people passed examinations and entered a higher grade in their elementary school 

education, another three people passed the same examination one month later.
• After the basic literacy course, thanks to the support received from the local labour 

centre, 15 students gained the opportunity to be trained as social workers and nur-
ses, which also guaranteed them one year of employment.

• Through applying for funds, 8 people were able to obtain a ”B” category driving licen-
se and were guaranteed employment.

• 55 people expressed a wish to continue their studies.

In addition:

• significant improvements were noted in participants’ communication skills;
• participants were re-acquainted with the Gypsy culture and the development of per-

sonal identity;
• a recognition of the importance of learning was noted.

One of the main lessons learnt from this project was that there is no universal recipe or 
method to be followed: in all cases the programme was adapted to meet local need, charac-
teristics and capacities. 

Contact details
Hungarian Folk High School Society
1077 Budapest, Wesselényi u.13.
Tel: +36 1 411 14 59, Fax: +36 1 411 14 60
Email: mnt@nepfoiskola.hu

For further information please read - „The only chance is the involvement of those concer-
ned” – “Az egyetlen esély: az érintettek bevonása” (bilingual project publication), Hungarian 
Folk High School Society, Budapest, 1999.

Examples of Good Practice



MoLeYa
Motivating and Encouraging Young Adults to Learn

61

f) LT – Lithuania 

Project title
Program EQUAL: Strengthening of youth motivation for employment (“FOR YOU”). 

Introduction
This partnership encompasses a broad range of partners among which the Public Policy and 
Management Institute is the applicant and lead partner.  The partnership brings together 
experienced partners from both public administrative institutions including municipal ad-
ministrations, local labour exchanges and many NGOs tackling social problems experienced 
by the target group. The project is geared towards developing innovations based on social 
partnership, learning from foreign partners and experimental testing of new and potentially 
more effective public policy measures. The operation of the partnership is accompanied by 
an ambitious research programme.

Target group
Young adults, aged 16-24 form the Vilnius and Alytus districts, who are disengaged, de-
motivated and have no qualifications.

Aims and objectives of the project
The main aim of the project is to develop a new workable methodology for the social inclu-
sion and integration of the target group into the labour market and into mainstream Lithua-
nian public policy measures.

Content/structure of the project
Main activities carried out during the project:

• Development of an integrated research programme;
• Development and testing methods of social integration with the target group;
• Development of an educational programme focussed on the market economy and 

business skills development;
• Development of a programme to improve the qualifications of the national partners’ staff.
• Project publicity and administration.

This project is innovative in Lithuania as it represents a unique social partnership, which 
combines field-work with disadvantaged young people, the development of social and em-
ployment policy, and the expertise of the academic world. For the first time in Lithuania a 
number of governmental and non-governmental experts and organisations are joining to-
gether to develop a comprehensive system of innovative methods designed to create better 
opportunities for social integration amongst this vulnerable group.

Impact/benefits of the project on young adults
Planned results:

1. Publication of the methods developed;
2. Database containing social partnership evaluations;
3. Scientific research report encompassing integrated description of methodology deve-
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loped and tested during the project, as well as comparative analysis of the methods 
applied abroad by transnational co-operation partners;

4. Educational programme adapted to the needs of the target group on the market eco-
nomy and business skills;

5. At least 100 individuals from the target group involved in the development and appli-
cation of the new integration methods;

6. At least 50 individuals from the partner organisations identify improved qualifications 
for working with the target group – delivered through 15 seminars (6 of which will be 
international);

7. 24 partners identify improved partnership skills;
8. Publication of an online management and administration tool;
9. Project publicity material and tools.

Prospective outcomes
The main outcome of this project is the potential widespread application of the methodology 
(based on scientific research and testing in practice). Also, it is expected that as a result of 
the project, 50% of the target group will successfully integrate into the labour market and 
educational system.

Contact details
Public Policy and Management Institute
Lukiškiő street. 5-313
01108 Vilnius
Tel. (8 ~ 5) 262 03 26
Fax. (8 ~ 5) 262 54 10
E mail address: edita@vpvi.lt
www.vpvi.lt

 

g) RO – Romania 

Project Title
School no. 95, Bucharest, Romania
‘Second Chance’ Program

Introduction
The ‘Second Chance’ Program is an initiative of the Ministry of Education, Research and 
Innovation (MERI), which addresses problems faced by many disadvantaged communities, 
particularly people who were unable to complete compulsory education.

In Romania, the only form of education for youths and adults who have not completed school 
education is through pilot schools across the countries, which have a key role to play in de-
veloping literacy opportunities for all.  

School no.95, situated in Vitan district, Sector3, Bucharest, is over 100 years old and is con-
sidered to be an architectural monument. It was founded in 1893 as the Mixt Primary School 
no. 31 – Mentropolitan Nifon.
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Target group
The upbringing of many of the most disadvantaged people, particularly Roma, does not pro-
vide the necessary foundations to support the development of cultural and linguistic know-
ledge required for acquiring basic level skills.

In school no. 95 there are 127 recorded statements of self recognition of Roma ethnicity. The 
identified causes of non-participation in school include: 

• lack of interest in education; 
• negative perceptions by Roma people of the role and importance of education in their 

children’s training and development;
• precarious financial situations;
• conflict with others;
• affiliation to „neighbourhood gangs“.In socio-economic terms, in the area where 

school no.95 is located, 30 Roma families live who either do not have a fixed job but 
may undertake unofficial paid work or practice within small businesses.  One of the 
reasons for this is their incomplete compulsory education and lack of qualifications. 
In addition to these 30 families, a further 21 families live in poverty and are dependent 
on state allowances and social assistance mechanisms. In most cases it is practically 
impossible for families to bear the costs of their children attending school (clothing, 
school supplies, and medicine).

The socio-economic structure of the population of this area is:

• 26% of residents are unskilled workers originally from different parts of the country, 
(mostly from Moldova and Transylvania), who moved to Bucharest;

• 22% of inhabitants are Roma people (127 pupils in school are self-recognized);
• 10% of the people work in trades;
• 8% work in private enterprises;
• 5% are military personnel;
• 8% are freelancers;
• 16% are unemployed;
• 5% have higher education.

In this context, the ‘Second Chance’ Programme, which takes place in School no. 95, is an 
opportunity for people who have not completed compulsory education to continue primary 
and secondary education. 

The ‘Second Chance’ Programme started at school no.95 in 2005-6, beginning with the pri-
mary-grades I-IV for (young) adults who left school at this level, or who had never been 
enrolled in school. 

During the first year the school worked with 22 young adults in grades 1-4, aged 14-23 years.

Aims and objectives 
The aim of the ‘Second Chance’ programme was to recruit those interested in school, and 
to attract those who hadn’t considered this yet. In particular, attention was directed towards 
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the identification of young adults who had left school after four, five, six, or seven classes.  

School officials organized meetings with people interested in and responsible for education 
processes, namely: 

• School support group-directors, secretaries, counsellors, mediators, teachers, Roma 
parents;

• Representatives of the community public institutions-hall, prefecture, police, church, 
health care;

• NGOs  representatives; 
• Representatives of state and private companies.

Information was provided about the school‘s program and about possibilities for meeting the 
educational needs of young adults who left school before obtaining a mandatory eight class 
diploma.  Without this degree students cannot follow professional qualification courses, find 
it hard to gain employment and are unable to earn a decent living.

The ‘Second Chance’ programme was developed through a participatory action initiative that 
included:

• identifying young adults who fall into the target group;
• directly contacting them and their families;
• informing them about the program;
• leading and helping them to enrol on courses;
• identifying possible barriers and solutions, working methods and deadlines.

The participatory action initiative was developed over three months and progress was mo-
nitored. 

Impact/benefits of the project on young adults
During the first four months, the number of young adults enrolled in the ‘Second Chance’ 
Programme lower secondary education was 32, with 25 enrolled in primary education.
However, action did not stop here. Since this time the programme has expanded and develo-
ped, for example, it now includes a networking facility for local people.

Contact details
For further information about ‘Second Chance’ programme, please contact: 

School no.95,
Director: Mrs. POROJAN Doina
Address: No. 111 - 113 FOISORULUI Street, Sector 3, Bucharest, Romania
Phone/Fax: 0040 213 235 185
E-mail: scoalaregala95@yahoo.com , Website: www.scoala95.ro (RO)

Sources:
This material was developed in collaboration with no.95 School director Ms. Doina Porojan.
http://www.edu.ro/index.php?module=articles&func=&catid=492  -  RO
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h) UK – England 

Project Title
Getting Connected

Introduction – Aims and Objectives of ‘Getting Connected’
Getting Connected is a curriculum framework for social inclusion for young adult learners aged 
14 to 25. The framework is designed to re-connect young adults who are on the margins of edu-
cation and employment with learning, and to foster their personal and social development.

A central feature of the curriculum framework is the emphasis placed on supporting young 
adults to develop higher levels of emotional literacy. Five competencies of emotional literacy 
underpin the learning outcomes provided: self awareness, self-management, motivation, 
empathy, and managing relationships. 

Getting Connected is delivered by a wide range of organisations throughout England and 
Wales.  Such organisations include voluntary and community sector projects, further edu-
cation colleges, statutory youth sector projects and schools. It can be used as an individual 
resource, or it can be used alongside other learning programmes that young adults are en-
gaged in, such as programmes designed to prepare a young adult for employment, or pro-
grammes designed to improve young adults’ literacy, language and numeracy skills.

Target Group
Young adults aged 14-25 - predominantly young adults who are not engaged in formal learning.

Aims and objectives
The framework is divided into nine units which can be addressed in any order and in a manner 
which best suits the needs of the individual learner. This flexibility and opportunity to respond to 
individual learning styles and intelligence characteristics is one of the strengths of the frame-
work. With the support of a mentor, a learner chooses which units to complete and the most 
appropriate activities for doing so. Such activities might include discussions, projects, trips, resi-
dentials, worksheets, diaries, drama, quizzes, board games, photographs and artwork.

Content/structure 
The nine Getting Connected units are:

1. Me:
Unit A – Knowing Myself
Unit B – Understanding Feelings
Unit C – Holding Beliefs and Values

2. Me and Others
Unit D – Understanding Relationships
Unit E – Getting and Giving Support
Unit F – Understanding Risk
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3. Me and the Wider World
Unit G – Self Management
Unit H – Using Information
Unit I – Rights and Responsibilities

The success of Getting Connected in engaging young adult learners is underpinned by an 
effective relationship between a young adult and a mentor.  A Getting Connected mentor is 
an adult who guides and supports a young person through the framework.  Practitioners 
wishing to use Getting Connected can attend a two-day mentor training course.  This provi-
des the opportunity to explore:

• Mentoring – building a crucial relationship with a young person.
• Learning – practical strategies, approaches and underpinning theories to engage and 

motivate learners.
• Emotional intelligence – building young peoples’ understanding of emotional literacy 

and emotional awareness.

In addition to the two-day mentor training, a range of resources are available to support 
Getting Connected mentors and practitioners.

Impact/benefits for young adults

Many young adults leave school with few or no qualifications and find themselves excluded 
from mainstream society and the opportunities that it offers. Getting Connected is designed 
to promote social inclusion, often resulting in a number of benefits for marginalised young 
adults, these include:

• Enhanced learning and achievement of young adults;
• Improved confidence and self-esteem;
• Improved behaviour;
• Development of inter-personal skills and relationships with others;
• Improved literacy, language and numeracy skills;
• Greater empathy and ability to plan ahead.

In addition to a range of ‘soft’ outcomes, optional accreditation of learning is provided through 
the Open College Network (OCN).  Each unit may be accredited individually. Successful ac-
creditation of five units earns a young adult the full Profile of Personal Development award, 
considered equal to an NVQ Level 1 qualification.

The quotes shown below highlight the ways in which young adult learners have benefited 
from Getting Connected:

“It	has	helped	because	my	English	has	improved	–	writing	and	speaking.		It	gave	me	confi-
dence	to	do	all	nine	units	because	I	enjoyed	it.		I	developed	more	skills.”

“My	confidence	is	a	lot	better	and	I	can	go	out	and	find	myself	a	job.”

“Getting	Connected	made	me	realise,	yet	again,	about	my	 feelings	and	how	 to	deal	with	

Examples of Good Practice



MoLeYa
Motivating and Encouraging Young Adults to Learn

67

them,	so	changing	my	feelings	changed	my	whole	perspective	on	life	and	made	me	think,	
right,	these	are	the	important	things	in	my	life,	these	are	my	goals,	these	are	how	I	am	going	
to	get	my	goals	and	how	I’m	going	to	succeed,	so	it	did	help	me	with	my	attitude	to	life.”

Further information - Getting Connected and Literacy, Language and Numeracy
Widespread concern about levels of literacy and numeracy skills amongst the adult population 
in Britain led to the development and publication of the Skills for Life Strategy in 2001. This 
strategy highlighted young adults as one of the key target groups in the government’s plans 
to raise levels of literacy and numeracy skills nationwide. Since then, building literacy and 
numeracy skills has been a feature of a range of policies and initiatives to achieve government 
aspirations for young adults in terms of social justice and economic prosperity. In more simple 
terms, young adults need to develop both personal and social skills and practical literacy and 
numeracy skills to provide them with the tools to improve their life chances, manage their 
transition to adulthood, and participate in education, training and/or employment.

A high proportion of young adults who participate in Getting Connected have poor literacy and/or 
numeracy skills. Whilst the main aim of Getting Connected is to develop young adults’ personal 
and social skills, Getting Connected offers rich opportunity for young adults to explore literacy 
and numeracy skills as part of their own personal development and their aims and ambitions.

Within the Skills for Life Strategy, developing literacy and numeracy skills through another 
subject such as catering is known as ‘embedded’ learning. Embedded learning is defined as:

„Embedded	teaching	and	learning	combines	the	development	of	literacy,	language	and	nu-
meracy	with	vocational	and	other	skills.	The	skills	acquired	provide	learners	with	the	confi-
dence,	competence	and	motivation	necessary	for	them	to	progress,	gain	qualifications	and	
to	succeed	in	life	and	at	work“.

In the context of Getting Connected, the ‘other skills’ are those personal and social skills 
being developed through the framework. By embedding literacy and numeracy skills into 
Getting Connected activities, young adults are more able to see the relevance of literacy and 
numeracy skills and are more likely to be motivated to develop those skills. There are diffe-
rent models of embedding that are used informally by Getting Connected mentors.  Literacy 
and numeracy skills are supported and developed in the following ways:

• Young adults work towards one or more Getting Connected Units and a Key Skills 
or Skills for Life certificate/qualification, for example in Entry to Employment (E2E) 
provision. Activities overlap and complement each other – a Getting Connected men-
tor and a literacy specialist work together to devise activities and resources that will 
meet outcomes and provide evidence of learning for both programmes.

• Getting Connected is offered as an individual programme and overlapped with ano-
ther programme that does not have a literacy focus, such as “Youth	Work	for	Health”. 
Both programmes of work provide the opportunity to develop literacy and numeracy 
skills which play a key role in providing evidence of meeting learning outcomes for 
both programmes of work. A Getting Connected mentor and health worker plan and 
develop activities together. The support given around literacy and numeracy depends 
on the skills, experience and knowledge of the mentors involved.
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• Getting Connected is the only programme of work being used. Literacy and numeracy 
skills are embedded informally in activities developed by the Getting Connected men-
tors, once again playing a key role in providing evidence of meeting learning outcomes. 
The extent of this and how it is done depends on the knowledge and skills of the men-
tors involved.

Contact
For further information about Getting Connected please contact Lizzy Lowenstein at The 
University of the First Age, telephone + 44 (0)121 212 9838 or e-mail elowenstein@ufa.org.uk 

Chapter 4 Conclusions and recommendations

4.1 Introduction

“Literacy, language and numeracy provision that is relevant to young adults’ lives, aims and 
aspirations is more likely to engage and motivate learners.” 

Literacy is a human right, a tool of personal empowerment and a means for social and hu-
man development. Access, participation and success in all educational opportunities de-
pends on it. It is at the heart of education for all - essential for eradicating poverty, improving 
health, reducing child mortality, curbing population growth, achieving gender equality and 
ensuring sustainable development and democracy. 

A good quality basic education equips people with literacy skills for life and further learning; 
literate parents are more likely to send their children to school; literate people are better 
able to access continuing educational opportunities; and literate societies are better geared 
to meet pressing development needs for society and economic prosperity.  

Across Europe, the 21st century is characterised by the on-going change from industrial 
society to a “knowledge society” – we are all meeting new challenges, dealing with new 
technologies and a new labour market. But there are a large number of functional illiterates 
and people without an adequate education in Europe, a situation which doesn’t help us to 
succeed against these challenges.

It is not surprising that young adults who leave school without a basic formal diploma or 
certificate face disproportionately high levels of unemployment and social exclusion, often 
finding themselves in a succession of poorly paid, low skilled jobs with little opportunity for 
progression, and/or periods of time on social security benefits. With a substantial impact on 
the individual, social and economic development of the individuals and for their countries in 
general, it is increasingly important that young adults are supported to develop their literacy, 
language and numeracy skills.

This Motivation Guide has been produced because many of us working in lifelong learning 
recognise that the sector, and the workforce within it, needs to better engage and motivate 
our young adults into developing better skills, building their aspirations and achieving goals 
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– for their individual self esteem and success as well as the prosperity and cohesion of their 
communities and societies.

But, it is important to realise that ‘young adults with literacy difficulties’ are not a homo-
genous group. Whilst we understand that specific client groups exist (for instance: the un-
employed; those involved in offending and anti-social behaviour; those with mental health 
issues, learning difficulties and or physical disabilities; those with insecure housing and lack 
of parental, or peer support, or role models; those who aren’t proficient in the language of 
their home country; those with caring responsibilities; those who are young parents – the list 
goes on) - it is clear that each person is an individual. Although many will share some simi-
larities and characteristics, no one young adult is ‘the same’. Reaching individuals and mee-
ting individual needs takes ingenuity, experience, wide ranging skills, openness, honesty, 
good listening skills and a sense of humour! The most successful young adults’ practitioners 
are patient, creative, confident, well organised, genuine, enthusiastic, approachable, non-
judgemental and able to deal with a wide range of situations with calmness and firmness.  
They have excellent communication skills, including ICT (both for use in teaching and in work 
activities), and are confident in their own literacy and numeracy skills and in being able to 
support development of such skills in others. This may be a ‘tall order’ but it is essential if 
we are to motivate and progress our young adults through learning.

Many young adults have missed out on opportunities at different stages in their lives for 
a wide variety of reasons – in childhood, in adolescence, in adulthood – if the cycle is not 
broken, we create intergenerational disadvantage which continually damages individuals, 
families, communities and society as a whole.

It’s clear that traditional systems have not worked for many of our young adults and we know 
that ‘more of the same’ will not have an impact. We need to think about what motivates indi-
viduals and use those ‘hooks’ and strategies to create new ways to engage, motivate, teach 
and progress young adults. We also need to do the same with our learning workforce, some 
of whom will be resistant to change – it can be uncomfortable and de-stabilising. So we must 
demonstrate the benefits of new approaches, reach out to our staff and provide professional 
development opportunities which build on their skills and experience. Making learning more 
active and fun makes teaching more rewarding and fulfilling – there are benefits for us all. 
By persevering and trying new things, we can achieve success.

4.2 Engaging young adult learners through marketing 

and promotion 

First and foremost, to succeed in motivating young adults and improving their skills, we 
must engage them into courses effectively. As mentioned in chapter 1.1 of this guide, the-
re are more learners aged over 25 in literacy courses than young adults. In the interviews 
which took place during the MoLeYa project, several interviewees mentioned that the current 
marketing and promotion of literacy courses does not attract them and does not ‘speak the 
language’ of young adults. 

As young functional illiterates have different characteristics to older learners it is important 
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to create specific strategies which focus on young adults and their interests, their needs 
and their culture. This will make the prospect of literacy learning and basic education more 
attractive and interesting to them.

 Effective marketing and promotion of literacy courses serves several purposes for example:

• to stimulate young adults to think about their reading and writing skills as well as 
their own wider learning needs;

• to encourage potential learners to open up and talk about their situation;
• to attract learners to take part in literacy courses;
• to make the wider public more aware of literacy difficulties;
• to raise awareness of the support needed by young people with literacy needs and 

facilitate their identification and referral to provision from key players; 
• to raise awareness of literacy needs and courses amongst decision makers.

While working on the MoLeYa project we learned about a project carried out by the German 
Federal Literacy Association (Bundesverband für Alphabetisierung und Grundbildung). The 
project iCHANCE is a sub-project of “Chancen erarbeiten” (to work out chances) which has 
been funded by the German ministry of education and science. The iCHANCE project directly 
addresses young adults with low reading and writing competences through a multimedia 
campaign - looking at what is needed to address young adults and promote literacy education 
amongst young adults who are not used to a learning environment. 

The campaign focused on promoting participation in literacy education through the 
use of music, the internet, social networks and post cards with the aims of:   

• informing young public/ peer-group about the topic of functional illiteracy
• motivating young adults to address their own reading and writing competences 
• breaking the taboo topic of functional illiteracy 

The three of the main products the iCHANCE project were:

a) The alpha channel on YouTube 
On September 8th 2008 (International Literacy Day), a special YouTube partner channel sup-
ported by Google in Germany was launched. On this channel young adults can find videos 
from German celebrities and artists including musicians, comedians and TV presenters who 
talk about the importance of reading and writing for their own life.

“Stars	are	role	models	for	young	people.	When	artists	are	involved	with	iCHANCE,	they	pro-
mote	better	basic	education	and	give	disadvantaged	young	people	the	courage	to	change	
something	in	their	lives	[to	get	basic	education	and	improve	their	reading	and	writing	skills]”	57	

Besides accessing the existing content, young adults are able to upload their own videos, 
comment on the star’s videos and recommend the page to other users.

56  SfLQI Research Resources: Working with Young Adults. Available from www.nrdc.org.uk
57  HELTEN 2010
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 informing young public/ peer-group about the topic of functional illiteracy 
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supported by Google in Germany was launched. On this channel young adults can find 
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presenters who talk about the importance of reading and writing for their own life. 
 
“Stars are role models for young people. When artists are involved with iCHANCE, they 
promote better basic education and give disadvantaged young people the courage to change 
something in their lives [to get basic education and improve their reading and writing skills]”57  
 
Besides accessing the existing content, young adults are able to upload their own videos, 
comment on the star’s videos and recommend the page to other users. 
 

 
Fig. 7: Screen shot of the alpha channel on YouTube July 2010 

 

b) using social networks “schüler vz” 
“Schüler vz” is a special social network in Germany similar to facebook but with certain 
restrictions as its users are pupils under the age of 18. The iCHANCE project created an 
‘edel profil’58 with the aim of raising awareness of functional illiteracy. Pupils can access a 

                                                
57 HELTEN 2010 
58 ‘Edel Profile’ is a profile created by a company or other organisation. Through these profiles you can 
share information and users of social networks can become ‘fans’ of such pages and link up with 
them.   

Fig.	7:	Screen	shot	of	the	alpha	channel	on	YouTube	July	2010

b) using social networks “schülerVz”
“Schüler vz” is a special social network in Germany similar to facebook but with certain re-
strictions as its users are pupils under the age of 18. The iCHANCE project created an ‘edel 
profil’ 58 with the aim of raising awareness of functional illiteracy. Pupils can access a range 
of information including case studies of young adults, in order to discuss the issue with each 
other and complete homework or school assignments focused on the topic. This method is 
helping to decrease the taboo nature of functional illiteracy within society and is creating a 
network of peer mentors. 

c) CityCards – a different postcard
A range of free postcards with different designs have been developed and circulated in places 
such as adult education centres, pubs, bars, discotheques, as well as in schools and at youth 
events. The back of each card contains the web site address of the iCHANCE project, a short 
statement about why literacy learning is so important and the number of the “ALFA- Tele-
fon”, a helpline which gives information about illiteracy and literacy courses. 

58  „Edel Profil“ is a profile created by a company or other organisation. Through these profiles you can share information and users 
of social networks can become „fans“ of such pages and link up with them.
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Fig. 8-9: city card “Mändy libt Kewin” front view / city card back view 

 
All the material from the iCHANCE project, including several short videos and audio streams, 
is available for all organisations working in the field of literacy in Germany. Further 
information is available from www.alphabetiisierung.de or www.ichance.de.  
 

4.3 Engaging and motivating young adults in teaching and learning 
 

In the UK, the NRDC (National Research and Development Centre for Adult Literacy and 
Numeracy) report Success factors in informal learning: young adults’ experiences of literacy, 
language and numeracy, developed a framework of ‘critical success factors’ for working with 

Fig.	8-9:	city	card	“Mändy	libt	Kewin”	front	view	/	city	card	back	view

All the material from the iCHANCE project, including several short videos and audio streams, 
is available for all organisations working in the field of literacy in Germany. Further informa-
tion is available from www.alphabetisierung.de or www.ichance.de. 

4.3 Engaging and motivating young adults in teaching and learning

In the UK, the NRDC (National Research and Development Centre for Adult Literacy and Nu-
meracy) report Success factors in informal learning: young adults’ experiences of literacy, 
language and numeracy, developed a framework of ‘critical success factors’ for working with 
young adults. Their findings share many common themes with those from the MoLeYa project 
which include: atmosphere, environment, skilled practitioners, learner involvement, flexible/
relevant/enjoyable provision, appropriate teaching resources and provision of holistic support. 
We have organised these factors into four key elements: hooking learners in, engaging lear-
ners, sustaining involvement, and facilitating learning and achievement. These elements are 
structured to support you in your approach to working with young adults, recognising that this 
approach must be situated within the environment in which you are based.  

The framework has been used by a range of practitioners in the UK to develop and reflect on 
their own practice. The following sections look in detail at, and build on, the original work 
with aim of providing practical examples and ideas for you as a practitioner working with 
young adults.
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4.3.1 Hooking learners in

Young adults are far more confident exploring learning in spaces where they feel relaxed 
and in control . 59

It is important to create learning spaces which are safe and unthreatening. Ownership of the 
learning environment is a key feature young adults often associate with learning being ‘not 
like school’. This may involve learners being consulted and involved in the creation of the 
space, and having more freedom to use the space (for example, to make drinks or read and 
chat during breaks) than they experienced in formal education. 

Flexibility

It is important to keep engagement in learning programmes flexible . 60

Greater flexibility around processes such as referral and induction can open up access to 
learning to wider groups of young adults. For example, some young adults may not be in con-
tact with information, advice and guidance services locally, and may wish to self-refer. Many 
young adults place the most trust and belief in their peers, and are more likely to act on their 
recommendations and experiences than referral or sign-posting from support agencies. 

You may need to spend a long time gaining trust and building confidence before introducing 
specific literacy and numeracy activities. Try offering tasters and drop-in sessions that allow 
young adults to “get a feel” for learning, or raise awareness of literacy and numeracy skills by 
using innovative and fun approaches such as quizzes. You could try a series of one-off sessi-
ons, as some young adults may be reluctant to sign up for a whole programme. For many lear-
ners, it may not be a straightforward journey so your provision should allow for this if possible. 

Support

Many young adults fell out of formal education because it was incompatible with demands 
and responsibilities in their lives . 61

Young adults often go through financial hardship, are vulnerably or temporarily housed, or 
are experiencing the breakdown of personal or family relationship/s – all of which can mean 
a complicated and risky transition to adulthood. In the face of such difficulties, learning can 
seem unimportant, or just another pressure. To attract young adults facing such challenges, 
it may be necessary to offer childcare or short sessions to fit with caring responsibilities, and 
to provide tailored support for money, housing or relationship difficulties. Having a trusted 
adult to offer support and advice around such issues is of vital importance. 

Reflection
• Who is my target group? What are their particular interests or barriers?
• How will I introduce literacy, language and numeracy learning to my target group? 
• Who can help me reach new learners?
• Can I involve young adults in creating a safe and welcoming space?
• How flexible is our provision and the referral process?

59 MCNEIL/DIXON 2005
60 MCNEIL/DIXON 2005  
61 MCNEIL/DIXON 2005 
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• Can we offer young adults the support they need with practical and emotional issues? 
Or can we work with other agencies to do this?  

4.3.2 Engaging learners

Building trust

Forming trusting relationships with young adults must be the primary goal in order to 
sustain longer-term engagement . 62

It is important to recognise the value young adults place on their identity and image. Res-
pond to and support this where possible, rather than try to change something that is percei-
ved to be central to the way they see themselves. Low confidence and poor self-esteem are 
often key issues for young adults, although this can manifest itself as disengagement, bore-
dom or even aggression. The early stages of learning programmes must be about building 
confidence in relationships with practitioners and other learners, and in the learning process 
itself. Activities which develop a sense of achievement and progress are important. Similarly, 
it is vital to avoid activities or tasks (including some forms of initial assessment) that could 
undermine confidence, or compound feelings of failure. 

Keeping it interesting

Young adults have a wide range of interests, many of which they are passionate about . 63 

Starting with these interests is highly effective in creating interest and enthusiasm. Ensure 
that the session or programme is relevant to learners’ lives at the time, and be overt about 
how they can use the skills they are learning in real life. Learning which appears to be irre-
levant can be swiftly dismissed as “boring”. Young adults are facing a number of new experi-
ences as they make the transition to adulthood, including becoming a parent, living indepen-
dently, meeting new people, managing money or moving into employment. Supporting them 
in these experiences offers rich opportunities to develop literacy, language and numeracy. 
Exploring new technology, where possible, can also be a great incentive to join in. This can 
also contribute to the development of trusting relationships – encourage young adults to 
teach you about new media technology and social networking, for example. 

Creating the right environment

Work towards an unpressurised, friendly and supportive environment. 64

Relationships between practitioners and learners, and within the group itself, are of para-
mount importance. However, it is easy to overlook the significance of smaller factors such as 
comfortable chairs, pleasant lighting or décor, being able to have a hot or cold drink during 
sessions, and being able to make food and eat together in the centre. Young adult learners 
respond well to the process of developing and considering ground rules, and such an exer-
cise also provides excellent opportunities for debate and discussion. Consider also the writ-
ten communication in learning areas – posters and leaflets are good examples of everyday 
literacy, and should be clear and jargon-free. 
62 MCNEIL/DIXON 2005
63 MCNEIL/DIXON 2005
64 MCNEIL/DIXON 2005
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Listening to your learners 

Knowing your learner(s) is paramount – listening to young adults helps with breaking 
down pre-conceived ideas and barriers, on both sides. 65

Young adults are very quick to perceive situations where they feel they are not being treated 
as individuals, or as adults. It is important to work with learners to find out where they are 
emotionally and psychologically, and meet them there. This process can be supported by a 
range of informal (and more formal) initial assessment tools and techniques. This is also a 
critical element of understanding what learners want and hope for from the learning they 
are involved in. 

Reflection
• What activities and strategies can we use to build trust and confidence at the beginning 

of learning programmes? 
• How do we find out about learners’ interests? How can we build learning around them? 
• How do we listen to our learners? Do learners know we are listening to them?  

4.3.3 Sustaining involvement

Keeping it informal

Young adults are not resistant to learning itself, but will strongly resist provision they 
perceive as being related to formal, school-like learning situations. 66

Informality is about the approach you take to the setting you work in, the curriculum you 
offer, the relationships you develop, the teaching methods you adopt and the way you use 
assessment. An informal approach does not mean “laid back”, chaotic or unstructured. Nor 
does it necessarily mean no boundaries, poor behaviour or “loss of order”. Creating and sus-
taining an informal approach can involve a great deal of thought and planning. Relationships with 
young adults must be based on trust and respect, and this is central to sustaining engagement. 
One to one time with a supportive adult is often the main incentive in attending learning provision 
for young adults who have few support networks and are facing challenges in their lives.  

Raising expectations

Many young adults will fall back into the “child” or “pupil” role by default, so it is impor-
tant to breakdown the child/adult opposing relationship . 67

Having faith in young adults, and demonstrating this, is an important element of raising 
expectations and aspirations. Consider your use of language: how often do you say “have a 
try…”? Is there a way that you can say “you can do it”? Many young adult learners will have 
been labelled disruptive at school, and may be accustomed to being recognised for this type 
of behaviour. Rewarding and recognising positive behaviour and achievement with praise is 
central to building self-esteem, confidence and motivation. Support learners to develop at 
65 MCNEIL/DIXON 2005  
66 MCNEIL/DIXON 2005 
67 MCNEIL/DIXON 2005
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their own pace – think about how you can tailor activities and provide differentiated learning 
for young adults with a range of skills and abilities. Some teaching and learning materials 
provide resources at different levels that focus on the same topic, and have the same appea-
rance, so that groups with differing levels of ability can work together. 

Making boundaries clear

Mutual respect should be based on responsibility, and effective compromise within the 
boundaries . 68

Set aside group time to set and discuss ground rules, to negotiate boundaries for mutually 
acceptable behaviour, and to deal with emerging issues. This also develops confidence and 
builds speaking and listening skills.

Anticipating barriers to learning and achievement

Practitioners working with young adults need to be ‘user-friendly’ - aware of the types of 
issues they may be facing, and non-judgmental in their advice and support . 69

Take time at the beginning of programmes to find out about barriers to learning that indivi-
duals may be facing, or perceive they are facing. Seek to provide practical solutions where 
possible, or to work with others to put them in place. For example you can help by supporting 
young adults to find information about financial support, provision for childcare and help 
with using public transport. If the young adult feels overwhelmed with practical barriers, you 
can help them to break these down and tackle them one-by-one.

Reflection
• How can we adopt an informal approach in our work? 
• What opportunities are there for collaborative learning?
• Do we encourage ownership of learning?
• How am I going to build confidence and independence? 
• How do I give feedback? Do I use praise to good effect? 
• Do we have regular opportunities to review group ground rules? 
• Is support in place to address practical and emotional barriers to learning?  

4.3.4 Initial assessment
If you are going to offer opportunities for learners to improve their skills in literacy, language 
and numeracy, you should first undertake an initial assessment to give you a general picture 
of a learner’s level. This should be positive – highlighting the skills young adults have, as 
opposed to emphasising what they don’t know or what they lack. Initial assessment can be 
used to help build a picture of learners’ skills and abilities, identify their aims and aspira-
tions, develop targets, and plan a programme of learning that will meet their needs. It is not 
about passing or failing, but simply a process of checking where a learner sits in comparison 
with the national standards. There may be some standard assessment tools that have been 
developed in your country, but there are other ways that you can draw up a whole picture of 
the learner and what they can do. Approaches you could use include:

68 MCNEIL/DIXON 2005  
69 MCNEIL/DIXON 2005 
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• discussions and interviews,
• observations,
• structured activities or tasks such as completing a registration form or a piece of 

creative writing. 

Working	with	young	adults:	facilitating	learning	and	achievement	is also a useful resource, 
which includes top tips for using initial assessment with young adult learners. It was develo-
ped as part of a European project supporting practitioners to identify and refer young adults 
with literacy, language and numeracy needs.70

Building trust is crucial, particularly so that young adults can understand how literacy and nu-
meracy skills will be taught before expecting them to agree an action plan for improvement. Ini-
tial assessment in literacy, language and numeracy can be used alongside a range of other tools 
and techniques to build up a holistic picture, and support all aspects of learners’ development.

4.3.5 Individual Learning Plans
An Individual Learning Plan should be formed from the outcome of whatever assessment 
you decide to use to best suit the needs of the learner. To get the most out of the learning 
process, the learner should understand and agree with the plan. It should include clear 
goals with separate targets for literacy, language and numeracy, and clearly state how these 
targets will be met. The best understood targets are clear and achievable, for example ‘learn 
to spell six personal key words each week’.

It may not be appropriate to set targets early on for some of your learners, as some young 
adults may not be ready to open up straight away. If this is the case, then target setting can 
be staggered throughout the course of learning. Learners will value their own learning plan 
if targets are negotiated and reviewed regularly. This means the young adult can see what 
progress they are making and with specific feedback on their learning and achievement, they 
will see they are making tangible progress.

4.3.6 Formative assessment and giving feedback 
Formative assessment is an ongoing process of assessment between you and your lear-
ners. However, the assessment is not necessarily of the learning, but for the learning. Giving 
feedback and recognising achievement allows you to adapt the learning programme where 
necessary and to plan the next phase of learning. Facilitating ongoing discussion about feed-
back is important to maintain motivation and build confidence in the learning environment, 
and encourages autonomy in learning. To create more autonomy, learners could even set 
the success criteria. For example, learners could agree the criteria for a successful verbal 
presentation and then reflect on their progress against it.

Building confidence and self-esteem through regular feedback is one such way to encourage 
young adults to see the gains that they have made. Also, encourage self-assessment and peer 
assessment rather than always giving feedback yourself.  Proofreading, evaluating how a task 
went and personal reflection can all promote and encourage learning. A collaborative approach to 
learning will help young adults to develop their oral skills, reinforce learning and build confidence.

70 http://archive.niace.org.uk
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Your verbal feedback is also important as praise and encouragement helps to raise learners’ con-
fidence and self-esteem. The advantages of providing verbal feedback to learners are that it is:

• immediate 
• context specific
• active and adaptable
• ongoing
• stimulating
• personalised
• motivating

4.3.7 Facilitating learning and achievement
Young adults’ achievements and progression in literacy, language and numeracy is often 
rewarded and demonstrated to the learners by involving them in the planning and evaluation 
of their projects and challenges in the learning programme. This develops a sense of owner-
ship, and relates learning to concrete activities. Where appropriate young adults may also 
respond to mini certificates that recognise attendance, team working, supporting others, or 
completing the programme. The key is to make rewards immediate, attainable, and tangible. 
Again it is important to recognise the meaning of the certificate to the learner - this may be 
the first certificate the learner has received, so make it an event to celebrate. 

Think about other ways you can raise expectations and encourage progression. Explore links 
with local colleges and training providers so you can take interested learners to visit colle-
ges/learning centres. This enables young adults to explore and become familiar with new 
surroundings, with the support of an advocate who is on hand to help them ask questions. 
This can help them overcome fear of a new environment which they may associate with for-
mal education and school. 

Reflection
• What strategies can we use to build up an holistic picture of learners’ needs and abilities?
• How do we set targets with learners? 
• What structures are in place to facilitate achievement?
• How do we offer feedback?
• How do we celebrate success? 

4.3.8 Learning Preferences and using a multi-sensory approach
The young adults you work with are likely to have experienced perceived ‘failures’ in past lear-
ning, and may particularly lack confidence in literacy, language and numeracy. Adopting a dif-
ferent approach that encourages and focuses on success will go far in increasing the chances 
of re-engaging them. Knowing how people learn best is a really important factor. Formal lear-
ning contexts often use teaching approaches that are centred on reading, writing and listening 
activities. Learners who have difficulty with these skills, or who learn more effectively in other 
ways, can find it difficult to be successful in formal learning situations. All of us, when we are 
learning, need to use a range of approaches, often linked to the subject we are learning about. 
Successful learners are able to adapt their approach to suit the learning situation. 

In general, it is a good idea to adopt a “blended approach” that doesn’t just rely on one 
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teaching method, and to support learners to feel more confident in adapting their own ap-
proach. Young adults who have become disengaged with formal education may respond to 
a variety of formal and informal approaches to learning. They can easily choose to opt out 
of teacher-led learning, but active learning that involves them in the task is more likely to 
increase their rate of participation. 

Consider using a variety of methods to encourage active learning, such as:

• paired work;
• small group work;
• individual work and peer checking;
• whole class discussions;
• learners giving explanations or presentations;
• quick quizzes (oral or written);
• practical and creative work;
• open questioning;
• video or DVD clips presented by the learners etc. 

When contact with learners has been sustained, and relationships built, it is easier to tailor 
learning programmes and activities to individual needs. Having a range of ideas and strate-
gies at your disposal means you can be creative with learning, respond swiftly to changes in 
group dynamics, and be flexible in trying out new ideas with confidence. Adopting individual 
and/or differentiated approaches where possible also enables learners to work at their own 
level without highlighting this to other members of the group.

Young adults will appreciate a variety of teaching methods to stimulate interest, hold their 
attention and help them take on board information where they struggled to at school. It is 
a very powerful moment when a learner realises s/he has understands a concept that they 
never thought they would. 

In post-16 education, many practitioners and providers use a model of “learning styles” that 
divides activities into “visual”, “auditory”, and “kinaesthetic”. The idea is that learners can 
often have a preference for learning activities that focus particularly on one of these routes. 

Visual learning
For example, some learners prefer information that is represented graphically.  You could, 
therefore, encourage learners to use tables, cartoons, post it notes, pictures, photos and 
other ways of organising, comparing or displaying information. Some activities easily lend 
themselves to using visual organisers.  For instance, visualising a timeline can help some 
learners get a sense of what comes next.  See some examples at 
www.teach-nology.com/web_tools/materials/timelines/ 
Creating visual maps or timelines can also support learners to reflect on their progress 
since starting the course. Ideas such as The Wallpaper Walk71  enable groups or individuals 
to create visual displays of highs and lows, achievements and challenges, and to draw out 
what they have learned from a course or programme, and how they will use it. 

Auditory learning
Similarly, some learners prefer auditory approaches such as listening to explanations and 

71 COMFORT 2006
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may repeat what you’ve said back to you as this helps them process information, according 
to this model. Some auditory learners concentrate better when they have music or ‘white 
noise’ in the background.  Some may retain new information better when they talk it through. 
Modelling, listening to a tape, and paired listening activities are other examples of auditory 
learning activities. Young adults may prefer to remember complex sets of information by 
putting them to song or rhythm.

Kinaesthetic and tactile learning 
This refers to activities that have a practical, hands on element, or that encourage learners 
to move around whilst they learn. Activities that involve learners moving around can make 
learning fun and help some people to digest information. You can display information around 
the room and encourage learners to promenade, or play team games and activities requiring 
them to move around the room. This will depend upon your cohort of learners, and it will be 
your judgment whether these types of activities will engage your learners effectively. Some 
individuals and groups of learners struggle with such active participation, and some ‘older’ 
young adults (for example, over 19) may associate very active learning with ‘playing’ or chil-
dishness. It is very important to consider how such activities are introduced. 

4.3.9 Tips on using writing in working with young adults
NRDC research72  recommends that literacy practitioners:

• place the focus first and foremost on writing as communication – use real examples 
that are contextualised for your learners;

• encourage learners to compose their own texts and support learners to do this 
through the careful setting up of writing tasks and use of talk;

• approach the technical aspects of writing including spelling, grammatical correct-
ness and punctuation, within the context of meaningful writing tasks rather than 
through de-contextualised exercises;

• be flexible and responsible to learners’ needs, supporting learners as they draft, re-
vise and proofread their work;

• make links between the writing undertaken in the class and the learners’ lives bey-
ond the classroom.

Whatever	your	approach,	it	is	essential	that	you	make	sure	writing	skills	are	taught	in	a	way	
that	is	meaningful	and	relevant	to	the	learner.		Build	on	what	learners	know	already	and	what	
they	enjoy.	If	learners	are	daunted	by	the	prospect	of	writing,	you	can	make	it	easier:

• talk about the task;
• break it down into stages;
• talk about the subject;
• collect and record ideas for vocabulary before the writing;
• provide spellings;
• provide a model or writing frame;
• write in pairs or groups;
• scribe for the learner.

72 GRIEF/CHATTERTON 2007
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Writing doesn’t have to be perfect first time and it is important to encourage learners to see 
writing as a process that involves planning, drafting and refining their writing. You can involve 
learners in deciding upon a topic to write about: try making a cube and writing ideas on each 
face. You can use this as a dice to choose themes for writing. 

Spelling can hold writers back. You can help young adults to improve their spelling whilst 
also providing plenty of opportunities for them to write. It may be helpful to remember: 

•	 spelling	is	a	specific	skill	that	most	people	can	practise	and	improve;
•	 lack	of	confidence	plays	an	important	part	in	spelling	problems;
•	 it	makes	sense	to	learn	to	spell	words	the	young	adult	uses	regularly;
•	 it	is	helpful	to	use	memory	aids	(such	as	rhymes	and	patterns).

It is useful to spend time with young adults to help them to see the relevance of specific lite-
racy or numeracy skills to their own lives. Poor spellers can find the broad task of improving 
spelling completely overwhelming given the vast number of words available. You can help 
your learners to draw up word lists of words they use regularly. Starting small and building 
up skills in a structured way such as spending the first five minutes of each session on spel-
ling will help build confidence. 

4.3.10 Tips on using reading in working with young adults
Take care to select suitable reading materials for your learners in terms of complexity and inte-
rest. Build on the familiar by using extracts from magazines, websites or newspapers they like. 

Oral reading fluency
Provide lots of opportunities for learners to practise and develop skills in reading aloud. This 
can be a useful skill; perhaps get your learners to talk about their experiences and how they 
feel about reading aloud. Some methods you can use to develop oral fluency are: 

• Paired reading: The learner reads with you or another learner at a higher level. Start 
reading the text together until the learner signals that he or she is happy to continue 
alone. For a full account of this technique see  http://www.dundee.ac.uk/eswce/re-
search/projects/trwresources/reading/ 

• Choral reading: A group version of the above. This takes the pressure off individual learners;
• Performance reading: The learner prepares for a ‘performance’ which may be rea-

ding a poem, song or extract they have chosen.
• Explicit comprehension strategies 
• Provide activities that support the understanding of texts.  Some helpful techniques are:
• Story structure, to teach awareness of features such as setting, characters and plot;
• Question answering, getting learners to link information from different parts of the 

text with their existing knowledge;
• Question generating, whereby learners ask and answer questions about their reading
• Summarising, where learners identify the main ideas.

Reciprocal teaching
Model the teaching strategy and then support your learners until they are able to take over 
your role and support each other. 
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Language experience approaches
This works well with learners who do not speak the language of their host country as a first 
language. Remember ‘a beginner reader is not a beginner thinker’. Help the learner to write 
a paragraph or a few sentences and then get them to read it back or cut it up and re-order it. 
This ensures that you work with language the learner is familiar with.

In addition, many learners benefit more from spending time working in pairs or small groups 
rather than working alone. Reading does not need to be a solitary activity but can be worked 
on collaboratively with peers. Young adults want to be treated as such, and will respond well 
to working in small groups or pairs. Allow them to dictate the material they read and adopt 
a non-judgemental approach to their choice of reading material. The important factor is to 
build confidence in reading so learners can adopt a range of texts, feel they can make mis-
takes and develop at their own pace. Start a library by encouraging your learners to donate 
books or magazines they have read or enjoyed. Have plenty of reading material available in 
informal or break-out areas.

4.3.11 Tips on using speaking and listening in working with young adults
Skills in speaking and listening, although they underpin almost all learning experiences, 
are often overlooked and rarely explicitly taught outside language programmes. The ability 
to express what one is thinking, particularly about emotions and relationships, has a very 
important role to play in learning. The development of emotional intelligence - negotiating 
roles and identity, taking responsibility for actions and feelings, and responding to the ac-
tions of others - is made possible through speaking and listening. This personal and soci-
al development is particularly important for young adults. Speaking and listening can be 
developed through a wide range of learning activities and opportunities. Providing lots of 
opportunities for your learners to express themselves will help build their confidence. Mo-
delling and discussing formal and informal language can help young adults understand the 
appropriateness of the language they use.

You may want to consider bringing in a guest speaker for your learners to interview, or wor-
king with arts organisations to develop drama work or music activities to build oracy skills. 
Developing speaking and listening activities can often spill over into literacy and numeracy 
learning. Exploring the language of rap can stimulate lyric writing, for example, and discus-
sing attitudes to spending and saving can lead to work on percentages. 

4.4 Recommendations for teacher training 

• The work carried out as part of the MoLeYa project leads the partners to the following 
conclusions:

• Being a pre-16 practitioner does not mean a person will necessarily be a successful 
post-16 practitioner;

• Specific teacher training programmes are required to prepare staff to work with post-16’s;
• Being a successful post-25 practitioner does not necessarily mean a person will be 

successful with the 16-25 age group;
• Skills and qualifications of practitioners working with young adults should be standar-

dised and a minimum requirement should be set – this should include the need to have 
appropriate personal levels of literacy, numeracy and ICT;
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• Post-16 literacy and numeracy practitioners should engage in specific teacher training 
for these subjects rather than simply having a general teaching qualification;

• Continuing professional development is required throughout a practitioner’s career to 
ensure they keep their skills up to date and relevant – teacher training is not just for new 
entrants to the profession (!); 

• Continuing professional development should be identified individually dependant on 
practitioners existing skills and competencies in the lifelong learning workplace rather 
than qualifications;

• Initial teacher training, specialist subject teacher training and continuing professional 
development should be available to practitioners on a fee-subsidised or free basis; 

• Initial and continuing professional development around specific training on youth cul-
ture/needs/demands should be provided;

• Information, advice and guidance should be available freely to all people considering 
entering and/or progressing in their lifelong learning careers to enable them to identify 
the most appropriate route/s; 

• Virtual (e.g. email) and physical (e.g. face-to-face) communication networks should 
be encouraged and facilitated for young adults’ practitioners to exchange experiences, 
good practice, teaching resources, concerns etc. 

• Practitioners should be trained in networking skills for the above fora – in order to start 
and maintain effective and productive contact with other relevant organisations (e.g. for 
internships, exchange etc); 

• These networks and fora should explore what forms a ‘core’ curriculum for young adult 
learners and develop a framework which can be localised to meet specific needs;

• Emotional support should be available freely, and without consequence, for people wor-
king in lifelong learning to enable them to effectively manage the stresses and strains 
of working with disadvantaged and disaffected client groups whilst achieving a positive 
work life balance; 
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Appendix

Appendix 1 Glossary
 
Adult education - General or vocational education provided for adults after initial education 
and training for professional and/or personal purposes; it includes general education for 
adults in topics of particular interest to them or training in basic skills which individuals may 
not have acquired earlier (such as literacy, numeracy); it aims to give access to qualifica-
tions, acquire, improve or update knowledge, skills or competences in a specific field.

Basic education - UNESCO defines this as a broader concept than primary schooling, com-
prising early child education, adult literacy programmes, and a range of non-formal activi-
ties for children, young people and adults.

Career Guidance – These are services and activities intended to assist individuals, of any 
age and at any point throughout their lives, to make educational, training and occupational 
choices and to manage their careers. Such services may be found in schools, universities 
and colleges, in training institutions, in public employment services, in the workplace, in the 
voluntary or community sector and in the private sector. The activities may take place on an 
individual or group basis, and may be face-to-face or at a distance.

Competence -  The capacity to effectively use experience, knowledge and qualifications.

Decision-makers - Any category of staff with decision-making/managerial duties in educa-
tion,  assessment, training, guidance and inspection, and responsible authorities at local, 
regional and national level and within ministries.

Experts - In the context of the MoLeYa project these are teachers, trainers, tutors and the 
range of practitioners working with young adults with low levels of literacy skills.

Formal learning -  Learning typically provided by an education or training institution, struc-
tured (in terms of learning objectives, learning time or learning support) and leading to cer-
tification. 

Functionally literate – According to UNESCO  “a person is functionally literate who can en-
gage in all those activities in which literacy is required for effective functioning of his group 
and community and also for enabling him to continue to use reading, writing and calculati-
ons for his own and the community’s development.” 

Good Practice - An exemplary project (including results or processes) which has positively 
influenced systems and practices through its activities and results. Consequently, these 
good practices are worth transferring and exploiting in different contexts and environments 
by new users or entities.

Grundtvig – It is part of the EU Lifelong Learning Programme. It focuses on the teaching 
and study needs of those in adult education and alternative education streams, as well as 
the institutions and organisations delivering these services. Supporting lifelong learning and 
mobility in this way also tackles Europe’s ageing population problem.
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Guidance -  A range of activities designed to assist people to make decisions about their lives 
(educational, vocational, personal) and to implement those decisions.

Guidance & Counselling – A range of activities such as information, assessment, orientation 
and advice to assist learners, trainers and other staff to make choices relating to education 
and training programmes or employment opportunities.

Holistic approach – It refers to the concept of explaining something in the context of the 
whole and not by its component parts alone.

ICT - Information and communication technologies: technologies which provide for the elec-
tronic input, storage, retrieval, processing, transmission and dissemination of information.

ICT skills - The skills needed for efficient use of information and communication techno-
logies (ICT). The basic skills in ICT refer to the use of computers to retrieve, assess, store, 
produce, present and exchange information, and to communicate and participate in collabo-
rative networks via the Internet.

Illiterate /Illiteracy – UNESCO declares illiterate “any person unable to read and write”. 
The term has additional aspects of meaning in the different national contexts across the EU.

Informal learning - Informal learning can be found everywhere, e.g. in the workplace, family 
or leisure; it can also refer to individual activities at home, like reading a book. This type of 
learning is not structured (in terms of learning objectives, learning time or learning support) 
and typically does not lead to certification. Informal learning may be intentional or non-
intentional - “incidental”. 

Knowledge - The facts, feelings or experiences known by a person or a group of people.

Learning of foreign and second language - In the context of the MoLeYa project these are 
language learning opportunities in view of promoting social inclusion for immigrants and 
other people who do not speak the language of the host country.

Lifelong learning - All learning activity undertaken throughout life, with the aim of impro-
ving knowledge, skills and competences within a personal, civic, social and/or employment-
related perspective.

Lifelong Learning Programme – It was established by Decision 1720/2006/EC of the Eu-
ropean Parliament and of the Council of 15 November 2006 (Official Journal L327 of 
24/11/2006). The general objective of the programme is to contribute through lifelong lear-
ning to the development of the European Union as an advanced knowledge society, with 
sustainable economic development, more and better jobs and greater social cohesion. In 
particular, it aims to foster interchange, cooperation and mobility between education and 
training systems so that they become a world quality reference.

Literate /Literacy – according to UNESCO a literate person is one who can “read and write, 
with understanding, a short simple statement about his or her everyday life”.
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Motivation - In the context of the MoLeYa project motivation refers to the mental process that 
stimulates and encourages an individual to participate in learning.

Non-formal learning - Learning that is not provided by an education or training institution 
and typically does not lead to certification. It is, however, structured (in terms of learning 
objectives, learning time or learning support). Non-formal learning is intentional from the 
learner’s perspective.

Qualifications - Qualifications are a formal expression of knowledge, skills and wider com-
petences of the individuals. They are recognised at local, national or sectoral level and, in 
certain cases, at international level. A qualification is achieved when a competent body de-
termines that an individual‘s learning has reached a specified standard of knowledge, skills 
and wider competences.

Skill - The knowledge and experience needed to perform a specific task or job.

Social inclusion - When people can participate fully in economic, social and civil life, when 
their access to income and other resources (personal, family, social and cultural) is sufficient 
to enable them to enjoy a standard of living and quality of life that is regarded as acceptable by 
the society in which they live and when they are able fully to access their fundamental rights.

Special Needs Education - Education that focuses on the teaching of students with acade-
mic, behavioural,  health or physical needs that cannot sufficiently be met using traditional 
educational techniques.

Training of trainers - Theoretical or practical training for teachers and trainers.

VET  - Education and training which aims to equip people with knowledge, know-how, skills 
and/or competences required in particular occupations or more broadly on the labour market.

Young adult – In the context of MoLeYa project a young adult is a person aged between 16 
and 25 years, who is: not involved in initial education; is a first language speaker of the home 
country; is educated within the home country education system; is a third generation mig-
rant or indigenous to the home country; is re-engaged in learning and has acknowledged 
difficulties in reading, writing and numeracy.

Sources: 
http://www.cedefop.europa.eu/EN/Files/4064_en.pdf
http://ec.europa.eu/education/programmes/llp/guide/glossary_en.html
http://www.unesco.org/education/GMR2006/full/chapt1_eng.pdf
http://www.unesco.org/education/GMR2006/full/chapt6_eng.pdf
http://ec.europa.eu/dgs/education_culture/publ/pdf/ll-learning/keycomp_en.pdf
http://ec.europa.eu/dgs/education_culture/publ/pdf/comenius/handbook08_en.pdf
http://ec.europa.eu/education/pdf/doc268_en.pdf
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Appendix 2  Research Documents

1. Field manual for young adults interviews

questionnaire ID
 (serial Number)

place/ date start time

STATISTICS
S0 FIRST OF ALL I WOULD LIKE TO KNOW MORE ABOUT YOUR CURRENT LIVING CIRCUM-
STANCES. PLEASE TELL ME  ABOUT YOURSELF AND YOUR CURRENT LIVING CONDITIONS!

Int: First of all, please let the interviewee speak openly.  Write in the given facts in the ques-
tionnaire below. If the interviewee did not mention all the facts please enquire!

E1 Year of birth 

19..

E2 What is your sex?
INT: This question does not need to be asked by the interviewer! 

 Male   
 Female   

E3 What is your ETHNICITY?
INT: Please make a cross in the appropriate column!
 
White:
English   Scottish    Welsh    Irish                    Any other white background
 
Black, Black British, Black English, Black Scottish or Black Welsh:
Caribbean African                                                      Any other Black background
 
Asian, Asian British, Asian English, Asian Scottish or Asian Welsh:
Indian  Pakistani Bangladeshi  Any other Asian background
 
Mixed:
White & Caribbean  White & Black African White & Asian                   Any other background

Chinese, Chinese British, Chinese English, Chinese Scottish, Chinese Welsh or other ethnic group:
 Chinese   Any other background

Appendix



MoLeYa
Motivating and Encouraging Young Adults to Learn

88

E4 With which level of qualification did you leave initial education?
INT: Please make a cross in the appropriate column! 

  Still in school   Finished school 
 Left school without 
 any qualifications   
 CSE   
 GCSE   
 A-Levels   

E5 Do you work currently? 

 apprentice  
 Pupil or student  
 military service/ civilian service  
 Full time working  
 Part time working  
 Currently unemployed/ short-time work  
 No longer working  
 Never worked  
 Other causes for not working  

E6 What is your marital status? 
 
 single   
 married   
 cohabitation   
 separated   
 divorced   
 something else   

E7 What is your living Status? 
 
 I live at home with my parents.   
 I live on my own.   
 I live with my life partner / loved one / spouse.   
 I live in assisted housing for young people.   
 I live with my child/children (not with a partner)   
 I live in a Flat share.   
 I live in temporary accommodation (e.g. with a friend)   
 Other   
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E8 Do you have children? If yes how many? 
  
   Number

E9 Which level of qualifications do your parents have?
INT: Please make a cross in the appropriate column! 
    Mother  Father 
 Left school without 
 any qualifications   
 CSE   
 GCSE   
 A-Levels   

E10 Are your parents working currently?
INT: Please make a cross in the appropriate column! 

    Mother Father 
 Student   
 Full time working   
 Part time working   
 Currently unemployed/ 
 short-time work   
 No longer working   
 Never worked   
 Other causes 
 for not working    

E11 How many siblings do you have? 
  
   Number 

E12 How high is the total take home amount in your household per month? (includes 
scholarships, money from parents, work, social benefits etc.) 
 
 under 500 €  
 500 till 900 €  
 900 till 1.700 €  
 1.700 till 2.000 €  
 2.000 till 2.600 €  
 2.600 till 3.200 €  
 3.200 € and more  
    
 Do not know.  

E13 Are you satisfied with your current living conditions? 
 
 very satisfied.   
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 satisfied.   
 Partly satisfied   
 not very satisfied    
 Not at all satisfied   

Int: First of all, please let the interviewee speak openly to key questions (S1 - S7).  If the inter-
viewer has the feeling that the respondent did not mention all the facts which it is necessary 
to gain for the project, please enquire with optional questions (E- questions)!

It is possible that the interviewee touches topics within the interview which could be interes-
ting for the project. In this case the interviewer should ask questions which are not included 
in the field manual. But it is important that all key questions stated in this field manual are 
asked!

EXPERIENCES IN SCHOOL
S1  WHAT WAS YOUR EXPERIENCE OF SCHOOL?

• E1 What was school like for you - were there any particularly good or bad experiences?
• E2 What does school mean for you?

CURRENT LIVING CIRCUMSTANCES
S2 WHAT MADE YOU GO BACK INTO LEARNING?

• E1 What are you hoping your learning will lead to?
• E2 What benefits are you gaining from your learning?
• E3 How did you get to know/ become aware of the course that you are currently doing?

GOALS
S3 WHAT DO YOU WANT TO ACHIVE IN LIFE?

• E1 Which concrete goals in life do you have?
• E2 What is your life dream?

DIFFICULTIES/ PROBLEMS IN LEARNING
S4 WAS IT DIFFICULT TO COME BACK INTO LEARNING?

• E1 What where the difficulties?
• E2 If it wasn’t difficult, is there a particular reason why

MOTIVATION
S5 WHAT MOTIVATES YOU TO TAKE PART IN THE COURSE REGULARY, RATHER THAN DROP OUT?

• E1 What are the positive benefits from being in learning?
• E2 Where do you get your encouragement/ support from?
• E3 When it get’s difficult, what do you do to cope/what (or who) helps you to cope?
• E4 When it goes well, how do you feel/ what do you do?
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COURSE EXPERIENCES
S6 IS THERE ANYTHING YOU WOULD LIKE TO CHANGE ABOUT YOUR LEARNING COURSE?

• E1 Are you satisfied with the course?
• E2 If you had the possibility is there anything that you would change within the course?
• E3 Do you get on with your teacher?

OTHER LEARNERS
S7 WHAT ADVICE WOULD YOU GIVE TO A YOUNG PERSON WHO IS IN  A SIMILAR SITIATION 
TO THE ONE YOU WERE IN?

Thank you very much for your participation!

End time Interviewer Name:

2. Field Manual for expert discussion rounds
Warm up (approx. 20 Min.)

• Introduction of the moderator
• Introduction of the topic and aims of the discussion round
• Round of introductions of the participants
• Announcement of principles and rules for the discussion round:

o Speak loud and clear
o Speaking time shouldn’t be overstretched
o Only one person should speak at a time  
o Present your point of view openly: There is no „right“or „wrong“!
o According to this don’t react with rough critique on discussion contributions
o Within discussions there does not have to be one result/outcome
o The discussion has to be held in a round not in classroom teaching style (Moderator 

– participant) 
o Explanation why we do audio and video recording
o Ask the participants to write their name tags.
o Switch off mobile phones (they disturb the discussion as well as the recording)

Topic 1: Experiences with the topic „functional illiterated young adults“
Aim:  To determine the perception of complex problems of functional illiterates especially 
of young adults in the age of 16 to 25 years. This shall help to clarify how trainers/ teacher’s 
perceive the general and learning problems of persons concerned, as well as how much they 
know about the topic in general. This first part of the discussion round is seen as introduction 
to the topic.
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Key question 1 (approx. 20min)
Whom among you has already worked with functional illiterates especially with young adults 
facing illiteracy? And what overall impressions do you have of these people?

Topic 2: Learning motivation of young functional illiterates

Aim: To extract the knowledge concerning the learning motivation in general and in particu-
lar from young functional illiterates. 

Key question 2 (approx. 30 Min.):
„In relation to learning, can you identify any particular differences in the learning process/
motivation of young functional illiterates, compared to older functional illiterates?”  

Optional questions:
• With which learning groups do you have experiences?Which differences within the lear-

ning motivation do you notice between (the group they worked with) and young functio-
nal illiterates?

• What is the specific feature of teaching/working with young illiterates that is particularly 
effective?

• What are the specific barriers? 

Topic 3: support
Aim:  To gain information about the support of the teachers/trainers within their organisation 
as well from the public?

Key question 3 (approx. 30 Min)
„Within your work as a literacy teacher do you feel supported from your organisation as well 
as from the public?

Optional questions:

• What should good support look like?
• How do you motivate yourself to do your job?
• What outcomes do you wish to see from your work?
• What support are you satisfied with?
What support are you unsatisfied with – what would help you to do your job more effectively?

Topic 4: Methods on Motivation/ design of courses
Aim:  To gain an overview on the used methods within the literacy courses. Further it shall give 
information on how to design the course setting as well as an overall course concept.

Key question 4 (approx. 30 Min)
„The ideal literacy course for young learners should be like...?

Optional questions:
• What are the learning needs of young functional illiterates?
• What are the methods you use or you would like to use to motivate those young learners?
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• How do you cope when learners struggle/ have difficulties with the requirements of your 
course?

• What do you think are the key strategies to use in motivating young adults with literacy/
numeracy strategies to learn?

• What do you think causes less learning motivation?
• How do you attract young functional illiterates and help them to get motivated and 

achieve?

(Duration approx. 2h 15min) 
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Appendix 3 Overview of Partners
The partnership of the MoLeYa project is comprised of eight organizations from eight diffe-
rent countries. Each organisation is described individually according to their specific exper-
tise and their main field of work. A structured overview of contact information is provided at 
the end of this section. 

Thüringer Volkshochschulverband e.V. 
(Thuringian Association of Adult Education)
The Thuringian Association of Adult Education (TVV e.V.) is the re-
gional umbrella organization of the 23 adult education centres 
(Volkshochschulen) located in the communities or major cities of 
Thuringia.

As an umbrella organisation it provides services for members, including lobbying activity. 
In a broader sense, it aims to promote adult education in general and in political, cultural 
and professional terms. The TTV e.V. is involved in the implementation of lifelong learning by 
raising awareness among the wider public and by developing the basic conditions for lifelong 
learning. It carries out pedagogical work in the fields:

• Politics, Society, Environment
• Career, Data Processing
• Languages
• Health Care
• Arts and Culture
• Basic Skills, School Degrees, Literacy

The TTV e.V. offers train-the-trainer courses. It carries out projects both as a coordinator 
and as a partner, including projects in European programmes such as GRUNDTVIG or LEO-
NARDO.

Furthermore it is an authorised centre for a wide range of examinations, including Cam-
bridge ESOL examinations.

The TVV e.V. is associated with a wide network of institutions in Thuringia, in Germany and 
across Europe. It works with regional ministries and adult education organisations all over 
Germany, schools, the Thuringian teacher training school, social partners, publishers, 
chambers of commerce, political representative, etc.

Further the TVV e.V. is a member in the German Association of Adult Education (DVV e.V.), 
the Federal Association of Literacy and Basic Skills and the Thuringian Consortium for Adult 
Education. The TVV e.V. is quality certified according to LQW (Learner Orientated Quality 
Certificate in Further Education).
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AGORA

AGORA is a non-governmental association in Lorient, in the 
south of Britanny, France.  It is involved in the economic en-
vironment and has a social purpose. The main activities of 
AGORA are the provision of accommodation for young and 
older people, training and teaching for unemployed people, 
continuous education and catering activity (collective restau-
rants). Within the training sector, Agora manages workshops 
for people who have basic skills needs. Agora also has a spe-
cific European team whose role is to manage European trans 

         national projects.

The aim of the Association is to help jobless people to find a job and thus to contribute to 
local development.

The Association was created in the 1970s; each year, more than 4,000 people benefit from 
its services; it employs 120 people. It carries out training programmes that are ordered by 
the French or European Authorities, in close partnership with many local, private or state 
organisations.

 IIZ/DVV - Institute for International Cooperation of the Ger-
man Adult Education Association

The IIZ/DVV was founded in 2000 to support the field of adult 
education and vocational training. DVV’ International’s missi-
on is to develop local sustainable adult education structures, 
increase general and vocational adult educational provision 
(CV development and training of trainers), implement Euro-
pean computer literacy standards (Xpert ECP), personal and 
business skills (Xpert PBS), economic and entrepreneurial 
competences (EBC*L), promote the integration of socially dis-
advantaged groups, active citizenship learning and Lifelong 
Learning.

DVV Int. is the main promoter of the Lifelong Learning Bulgarian Days: a national discus-
sion forum of co-operation and networking among civil society organizations, educational, 
business sector and public authorities. Experts from DVV Int. are involved as consultants in 
national working groups for elaboration of the VET Strategy for Adults, the Adult Education 
Strategy in the framework of the university education and the midterm Lifelong Learning of 
Bulgaria 2007-2013.

 

Appendix



MoLeYa
Motivating and Encouraging Young Adults to Learn

96

College of Social Sciences

The College of Social Sciences is the second biggest private college 
in Lithuania and has gained the reputation of an advanced institution 
both among the local community and the regional business sector. 
The main role of the College is to educate qualified specialists who 
are able to work on their own in a wide variety of business, service 
and social spheres.

The College has very close relations with more than 600 Lithuanian businesses, which ac-
cept students for their practice and participate in the creation of study programmes. While 
executing national Phare projects, the College provides teaching services for enterprises 
and helps to improve the skills of employees at their workplace. The College has also gained 
experience in conducting national and international projects and strives to apply a European 
dimension to all of its activities. The College of Social Sciences is also a member of the 
Lithuanian Business Employers’ Confederation. The College plays an active role in Klaipeda 
Regional Employers’ Association and is one of the founders of this association.

The College has a lot of experience in project management. It has implemented more then 
30 projects in past 10 years under a range of programmes: Structural funds, INTERREG, 
Phare, and Lifelong learning Program. The College has experience in research, analysis, or-
ganizing seminars, meetings and conferences on research subject areas and of international 
co-operation.

E.N.T.E.R. - European Network for Transfer and Ex-
ploitation of EU Project Results

E.N.T.E.R. is a non-profit making association officially registered in Graz, Austria and sup-
ports the dissemination and exploitation of developments, products and results from EU 
funded projects. E.N.T.E.R. was founded to serve four main purposes:
• To support EU strategies through the dissemination and exploitation of project results 

funded by European programmes for the benefit of all European citizens.
• To offer EU project coordinators the opportunity to disseminate information about their 

projects and their results to a broad community of interested organisations and bodies.
• To give European citizens and organisations the opportunity to regularly receive infor-

mation about developments and results in the EU project community.
• To give interested organisations the opportunity to find EU project groups and consortia 

for exchanging know-how and developing innovative project ideas.

Additional to the services of the network, E.N.T.E.R. also acts proactively as project promoter, 
project partner and expert to foster dissemination and exploitation standards within the EU.
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’EUROED’ ASSOCIATION 

The organisation was set up in 2005, with the main ob-
jective being the promotion of European VET standards 
and lifelong learning policies in Romania. The organi-
zation uses institutional materials and resources and 
experts in accordance with the European standards, 
and has collaborations with a number of important Eu-
ropean institutions from this domain. 

‘EUROED’ ASSOCIATION undertakes the following activities:
• organizing vocational training courses, mainly in the field of business/social- organiza-

tion/IT;
• introducing in Romania the European certification standards Xpert/XpertMaster, Xpert
• PBS and EBC*L;
• lobby and counselling on matters concerning adult education/ lifelong learning;
• study visits and experience exchange with other European countries;
• design and implementation of various transnational co-operations and European projects.

’EUROED’ ASSOCIATION is a:
1. Nationally accredited provider of continuing vocational training for the qualifications:
 Project Manager, Trainer and IT Operator;
2. National representative for European certification systems for vocational competences.
3. Member of European Association for the Education of Adults (EAEA), since 2006.
4. Partner in various transnational cooperation projects funded by European programmes

Hungarian Folk High School Society

The Hungarian Folk High School Society is a national level Non-govern-
mental organisation specialising in non-formal adult education. HFHSS is 
an umbrella organization with more than one hundred member organisa-
tions within Hungary. The general objectives of the HFHSS are

• the realisation of learner-centeredness
• increasing individual and minor community autonomy and action-

capability
• addressing problems of marginalisation through learning as well as 

community development
• taking up of local and national traditional values and increasing Eu-

ropean and international openness
• the recognition and support of all forms of learning
• increasing participation in learning
• the recognition of the role of learning in individual and family life, social 

role taking, employment and career planning

In recent years the Hungarian Folk High School Society facilitated a number of non-formal 
training courses for more than 500 participants. The HFHSS also has broad experience of Eu-
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ropean level projects dealing with both literacy and numeracy. The HFHSS has a learning cen-
tre in western Hungary (Balatonszepezd) where all learning programs are held, which include 
teaching and learning methods and developing curricula. The HFHSS has been a member of 
the European Association for the Education of Adults since 1992. The president of the HFHSS 
served as the elected president of the European Association for Education of Adults (EAEA) 
between 2002 and 2008. The EAEA (established in 1953 in the Netherlands) is currently based 
in Brussels with Link Offices operated in Helsinki, Madrid, and since 2002, in Budapest.

NIACE - National Institute of Adult Continuing Education

NIACE is the National Institute of Adult Continuing Education 
and works to promote more, better and different adult learning 
across England and Wales.  The aim is to support and incre-
ase the number of adults participating in formal and informal 
learning.

NIACE seeks to achieve their aims by:

• running high-profile campaigns such as Adult Learners’ Week and Quick Reads
• delivering high quality development and research work
• supplying expert consultancy, advice and support services
• engaging ministers and parliamentarians
• supporting networking with practitioners, policy-makers and researchers
• publishing leading books and journals
• offering a wide ranging event management service
• disseminating specialist information
• providing flexible and personalised training courses

NIACE works with and for local authorities, government departments and agencies, volun-
tary bodies, charitable trusts, adult education providers, trade unions, employers, European 
funders and adult learners themselves.

NIACE is a charity, a company limited by guarantee and a member-led organisation.
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E-Mail: todorova@dvv-international.org
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Austria - E.N.T.E.R.
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